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ITEM 7.1 

 

 

 

 

 

BUSINESS ARISING FROM PREVIOUS MEETINGS 
 

 

DATE OF THE 

BOARD MEETING  

AGENDA ITEM  ACTION REQUIRED RESPONSIBILITY STATUS 

 

September 15, 2015 

 

 

Policy III-17 Attendance Support 

Program 

2
nd

 Reading C. Cipriano April 2016 

December 15, 2015 Policy I-02, Records and 

Information Management; Policy I-

07, Protection and  Privacy and 

Policy I-30 Video Surveillance 

2
nd

 Reading C. Cipriano April 2016 

January 16, 2016 Policy II-50 Prior Learning 

Assessment and Recognition 

(PLAR) for Day School Students - 

First Reading (P. Marai) 

2
nd

 and 3
rd

 Readings C. Cipriano April 2016 
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  Regular Board Meeting 
 Tuesday, March 1, 2016 

 

  

ACTION REPORT   ITEM 8.1 

 

FIRST NATION MÉTIS AND INUIT EDUCATION CHARTER 

 

PURPOSE: 

To endorse the First Nation, Métis and Inuit Education Charter Resolution #6-15, as recommended by the 

Ontario Catholic Meeting May 1, 2015 (attached as 

Appendix A). 

To share the Statement by the Permanent Council of the Canadian Conference of Catholic Bishops 

released June 12, 2015 in response to the Summary Report and Calls to Action by the Truth and 

Reconciliation Commission (attached as Appendix B). 

To 

Calls to Action report 62 i) and 63 i) and 64 (attached as Appendix C). 

To recognize and honour the Traditional Land and Territory that all of our HCDSB schools are located 

(attached as Appendix D). 

 

BACKGROUND INFORMATION: 

The Ministry of Education has identified Aboriginal education as one of its key priorities. The Ontario 

Ca

School Board to adopt the Charter of Commitment for First Nations, Métis and Inuit education.  

The vision of the Charter of Commitment is for First Nation, Métis and Inuit identities, cultures, languages, 

values, ways of knowing, and knowledge systems, to flourish in all Ontario schools. The Charter clearly 

articulates the endorsement of an equitable and respectful learning environment. 

As the identified in a statement by the Permanent Council of the Canadian Conference of Catholic Bishops: 

religious communities and organizations collaborated in running these schools. Aboriginal children were 

forcibly enrolled, and subjected to an aggressive process of assimilation, with terrible consequences now 

recognized by Canadian society. Dialogue requires cultivating an attitude of openness in our lives. It 

demands deep listen  

In June 2015, National Truth and Reconciliation Commission of Canada (TRC) concluded seven years of 

work focused on giving voice to the history of residential schools in Canada. The first paragraph of the 

Summary of the Final Report of the Truth and Reconciliation Commission, Honouring the Truth, 

Reconciling for the Future reads: 

to eliminate Aboriginal governments; ignore Aboriginal rights; terminate the Treaties; and, through a 

process of assimilation, cause Aboriginal peoples to cease to exist as distinct legal, social, cultural, 

religious, and racial entities in Canada. The establishment and operation of residential schools were a 
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REMARKS:  

Curriculum is needed for all students that is inclusive of First Nation, Métis and Inuit histories, cultures, 

and perspectives, both traditional and contemporary that is grounded in Cultural Responsive Pedagogy.  

To create this curriculum, there needs to be collaboration between the Ministry of Education, the 

Aboriginal communities and the Ontario Catholic School Trustees Association to include treaty education, 

the history and legacy of residential schools and the impact of the Indian Act in curriculum in a way that 

gives voice to First Peoples. 

There also needs to be a commitment that all graduate students: 

 Have knowledge of residential schools and their effects on Aboriginal communities in Canada; 

 See themselves as contributors to reconciliation;  

 Voice acknowledgement that the Halton Catholic District School Board is on the traditional 

territory of the First Peoples;  

Key recommendations from the Truth and Reconciliation Commission of Canada: Calls to Action should be 

endorsed, specifically: 

62. We call upon the federal, provincial and territorial governments in consultation and collaboration with 

Survivors, Aboriginal peoples, and educators, to: i) Make age-appropriate curriculum on residential 

mandatory education requirement for Kindergarten to Grade Twelve Students.  

63. We call upon the Council of Ministers of Education, Canada to maintain an annual commitment to 

aboriginal education issues, including: i) Developing and implementing Kindergarten to Grade Twelve 

curriculum and learning resources on Aboriginal peoples in Canadian history, and the history and legacy of 

residential schools;  

64. We call upon all levels of government that provide public funds to denominational schools to require 

such schools to provide an education on comparative religious studies, which must include a segment on 

understanding of Indigenous laws and access to justice in accordance with the unique cultures of 

Aboriginal peoples in Canada.  

 

CONCLUSION: 

Pursuant to the discussion at the Board Meeting of February 16, 2016, this will confirm that the Canadian 

Conference of Catholic Bishop's most recent publication is the "Statement by the Permanent Council of 

the CCCB in an Initial Response to the Summary Report and Calls to Action by the Truth and Reconciliation 

Commission", June 12, 2015, as provided in Appendix B .   We are reminded that "Catholic social 

teaching places a priority on action for justice as a constitutive dimension of witnessing the Gospel".  The 

CCCB continue to work in collaboration with the Canadian Catholic Aboriginal Council and has made a 

commitment to discern and respond to the Calls to Action. 

On February 17, 2016, Ontario Premier Kathleen Wynne announced that Ontario is introducing mandatory 

indigenous cultural sensitivity and anti-racism training for all public service employees in response to the 

recommendations from the Truth and Reconciliation Commission.  The training is designed to develop 

policies and programs to redress the legacy of residential schools, advance reconciliation with indigenous 

communities and make a real difference in the lives of the First Nations, Inuit and Metis people.  Further, 

the province is developing a plan to ensure that the impact of residential schools, the history of 

colonization and the importance of the treaties is added to the curriculum in public schools. As a result of 

this statement and action, the Board no longer requires to correspond with the Ministry of Education, 

urging them to develop inclusive curriculum so all students are aware and can be a part of reconciliation 
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as per Calls to action of the Truth and Reconciliat

recommendation presented at the February 16, 2016 Board meeting has been amended accordingly.  

 

RECOMMENDATION: 

RESOLUTION:      Moved by: 

       Seconded by: 

 

Whereas, the Ontario Catholic School Truste

Inuit Education Charter and has encouraged every Catholic School Board to adopt said Charter of 

Commitment; and 

 

Whereas, the work of the National Truth and Reconciliation Commission (TRC) regarding residential 

schools in Canada concluded its work in June 2015, resulting in 94 far reaching Calls to Action, 

including a number specifically focused on education; 

 

Whereas, the Halton Catholic District School Board recognizes the history of our area with due 

respect and honour to its First Peoples, by acknowledging the land and territory; 

 

BE IT RESOLVED, that the Halton Catholic District School Board: 

 

i) Endorse the Charter of Commitment for First Nation, Metis and Inuit Education and commits 

to having all students graduate with knowledge of residential schools and their effects on 

Aboriginal communities in Canada; and 

 

ii) Endorse key education recommendations from the Truth and Reconciliation Commission of 

Canada: Calls to Action report, specifically 62 i) and 63 i) and 64. 

 
 

 

REPORT PREPARED BY:  S. SAEVIL 

  ABORIGINAL LIAISON OFFICER 

 

REPORT SUBMITTED BY:  A. PRKACIN 

  SUPERINTENDENT OF CURRICULUM SERVICES 

 

REPORT APPROVED BY:  P. DAWSON 

  DIRECTOR OF EDUCATION AND SECRETARY OF THE BOARD 
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Charter of Commitment 
 

First Nation, Métis and Inuit Education 
 
This document has been drafted for consideration for adoption by the Ontario Catholic 
School Trustees’ Association and for recommendation to the Canadian Catholic School 
Trustees’ Association as a National Charter of Commitment. 

 
The development of this Charter is guided by: 

 
• The Canadian Constitution Act, 1982 
• The United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP), 

September, 2007 
• Ontario’s First Nation, Métis and Inuit Education Policy Framework (2007) 
• It’s our Vision, It’s Our Time – First Nations Control of First Nations Education, 

Assembly of First Nations, July 2010 
• The Accord on Indigenous Education, Association of Canadian Deans of 

Education, 2010 
• The Ontario Catholic School Graduate Expectations, Institute for Catholic 

Education – Second Edition 2011 
(Key provisions of these documents are set out in the Appendix) 

 

Intent 
 
The intent of the Charter is to articulate the support by school boards for 

 
• First Nation, Métis and Inuit knowledge systems and learning models; 
• The central value of culture, language and knowledge of history in contributing to 

the well-being of First Nation, Métis and Inuit students, families and communities; 
• A holistic approach that addresses spiritual, emotional, physical and intellectual 

development in relation to oneself, family, community and environment; 
• Ensuring that there is a mechanism for school boards to periodically report on 

their progress towards achieving the goals of the Charter. 
 
Vision 

 
First Nation, Métis and Inuit identities, cultures, languages, values, ways of knowing, 
and knowledge systems will flourish in all Ontario schools. 

 
Principles 

 
This Charter of Commitment: 

 
• Supports a socially just society for First Nation, Métis and Inuit peoples 
• Reflects a respectful, collaborative, and consultative process among First Nation, 

Métis and Inuit knowledge holders and knowledge holders in the general 
education community 

• Promotes partnerships among schools, school boards and First Nation, Métis 
and Inuit communities 
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• Values the diversity of First Nation, Métis and Inuit knowledge and ways of 
knowing and learning. 

 
Goals 
The Ontario Catholic School Trustees’ Association on behalf of member school boards 
will collaborate with education partners in Ontario to support, endorse and foster the 
following goals: 

 
Respectful and Welcoming Learning Environments 

 
• Support all school and board staff in creating learning environments that instill a 

sense of belonging for all learners in Ontario and that are more accepting, 
respectful, welcoming and supportive of First Nation, Métis and Inuit learners. 

• Promote strategies that encourage First Nation, Métis and Inuit students to 
participate in the full range of school activities including recreation and leadership 
roles. 

• Foster initiatives that provide students with positive transition experiences in 
moving from First Nation communities to provincially funded schools. 

• Promote respectful and welcoming environments so that all schools are 
positioned to encourage involvement of families of First Nation, Métis and Inuit 
students and of community members. 

 
Respectful and Inclusive Curriculum and Classroom Programs 

 
• Actively identify opportunities to integrate First Nation, Métis and Inuit histories, 

cultures and perspectives in delivery of curriculum in the classroom across the 
full spectrum of subjects and from K-12. 

• Consult with Elders and other First Nation, Métis and Inuit experts in traditional 
knowledge, cultures, and histories to bring relevant local perspectives to 
instruction planning. 

• Promote shared planning with First Nation, Métis and Inuit families in student 
transitions, student supports and curriculum resources and include these 
measures in Education Services Agreements between First Nation communities 
and school boards. 

• Share successful initiatives of integration of First Nation, Métis and Inuit histories, 
cultures and perspectives among school boards and with the Ministry to support 
continuous improvement in curriculum and program planning that incorporates 
First Nation, Métis and Inuit content. 

 
 
Culturally Responsive Pedagogy 

 
• Advocate for teacher education programs that include courses on First Nation, 

Métis and Inuit cultures, histories and perspectives and that prepare teachers to 
incorporate these areas of knowledge across their teaching practice. 

• Provide professional development within school boards that offers teachers 
opportunities to improve their knowledge, understanding and skills in relation to 
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First Nation, Métis and Inuit cultures, histories, perspectives, learning models and 
learning styles. 

• Involve Elders and others with expertise in local First Nation, Métis and Inuit 
communities in supporting teachers to incorporate First Nation, Métis and Inuit 
content in their program delivery in accurate, culturally sensitive and appropriate 
ways 

 
Valuing First Nation, Métis and Inuit expertise 

 
• Partner with First Nation, Métis and Inuit organizations and learning institutions to 

engage their expertise in appropriate ways to incorporate First Nation, Métis and 
Inuit cultures, histories and perspectives in school programs. 

• Consult with First Nation, Métis and Inuit organizations and learning institutions 
 
Culturally responsive assessment 

 
• Promote assessment practices that actively support achievement of First Nation, 

Métis and Inuit students through acknowledgement of a range of learning models 
and learning styles. 

• Promote the elimination of cultural and other forms of bias in student 
assessment. 

 
Affirming, revitalizing the languages of Canada’s First Peoples 

 
• Recognize the central role of language in supporting identity and culture and in 

validating First Nation, Métis and Inuit world views. 
• Be proactive in promoting indigenous languages in schools, including 

consideration of language immersion programs. 
• Promote the development of resources in First Nation, Métis and Inuit languages. 

 
First Nation, Métis and Inuit representation in staff and leadership 

 
• Promote voluntary confidential self-identification of First Nation, Métis and Inuit 

staff in school boards. 
• Encourage increased representation of First Nation, Métis and Inuit staff in 

boards through hiring and promotion practices. 
• Collaborate with universities and colleges, and with First Nation, Métis and Inuit 

communities, to improve access, transitional support and retention strategies to 
increase the numbers of First Nation, Métis and Inuit people enrolling in and 
completing secondary, post-secondary, teacher education and early childhood 
education programs. 
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Non-Aboriginal learners – foster commitment to First Nation, Métis and Inuit 
education 

 
• Promote curriculum that ensures grade-appropriate instruction across the 

curriculum related to First Nation, Métis and Inuit cultures, histories, perspectives 
and contributions to both historical and contemporary Canada. 

• Encourage opportunities for all students to experience First Nation, Métis and 
Inuit cultures and the components of an inclusive and welcoming school 
environment. 

 
Research 

 
• Create awareness of education research by First Nation, Métis and Inuit 

educators and researchers. 
• Partner with First Nation, Métis and Inuit communities at all levels in ethically 

based and respectful research processes. 
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Charter of Commitment 
APPENDIX A 

First Nation, Métis and Inuit Education 
 
 

REFERENCES 
 
The Canadian Constitution Act, 1982 

 
RIGHTS OF THE ABORIGINAL PEOPLES OF CANADA 

 
35. (1) The existing aboriginal and treaty rights of the aboriginal peoples of Canada are hereby 
recognized and affirmed. 
(2) In this Act, "aboriginal peoples of Canada" includes the Indian, Inuit, and Metis peoples of 
Canada. 
(3) For greater certainty, in subsection (1) "treaty rights" includes rights that now exist by way 
of land claims agreements or may be so acquired. 
(4) Notwithstanding any other provision of this Act, the aboriginal and treaty rights referred to in 
subsection (1) are guaranteed equally to male and female persons. 

 
The United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP), 
September, 2007 

 
Article 14: (1) Indigenous peoples have the right to establish and control their 
educational systems and institutions providing education in their own languages, in a 
manner appropriate to their cultural methods of teaching and learning. (2) Indigenous 
individuals, particularly children, have the right to all levels and forms of education of the 
State without discrimination. (3) States shall, in conjunction with indigenous peoples, 
take effective measures, in order for indigenous individuals, particularly children, 
including those living outside their communities, to have access, when possible to an 
education in their own culture and provided in their own language. 

 
 
 
Ontario’s First Nation, Métis and Inuit Education Policy Framework (2007) 

 
Vision 
First Nation, Métis, and Inuit students in Ontario will have the knowledge, skills, and 
confidence they need to successfully complete their elementary and secondary education in 
order to pursue postsecondary education or training and/or to enter the workforce. They will 
have the traditional and contemporary knowledge, skills, and attitudes required to be socially 
contributive, politically active, and economically prosperous citizens of the world. All students 
in Ontario will have knowledge and appreciation of contemporary and traditional First Nation, 
Métis, and Inuit traditions, cultures, and perspectives. 
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It’s Our Vision, It’s Our Time – First Nations Control of First Nations Education, 
Assembly of First Nations, July 2010 

 
“The purpose of the policy framework presented in this paper is to reaffirm the First Nations’ 
vision of lifelong learning presented in the ICIE 1972 policy* and reassert First Nations inherent 
Aboriginal and Treaty rights to education. This policy framework provides strategic 
recommendations that will enable the development and implementation of education 
legislation, governance frameworks, policies, programs and services for all levels of education 
for First Nations learners at all stages of lifelong learning. Key elements of First Nations’ 
lifelong learning addressed in this paper include language immersion, holistic and culturally 
relevant curricula, well-trained educators, focused leadership, parental involvement and 
accountability, and safe and healthy facilities founded on principles that respect First Nations 
jurisdiction over education.” 

 
“All peoples have the right to maintain their cultural and linguistic identities, and education is 
essential to actualizing this right. First Nations control over education will provide the means to 
acquire the necessary skills to be self-empowered and self-sufficient and to maintain First 
Nations cultural values and languages. This is essential to actualizing an individual’s success 
in society. It will also provide a strong foundation for empowering proud First Nations peoples 
who are fully able to contribute to the development of their families, clans, communities and 
nations.” 

 
* STATEMENT OF VALUES (ICIE 1972 Policy) 
“We want education to provide the setting in which our children can develop the fundamental 
attitudes and values which have an honored place in Indian tradition and culture. The values 
that we want to pass on to our children, values which make our people a great race, are not 
written in any book. They are found in our history, in our legends and in the culture. We believe 
that if an Indian child is fully aware of the important Indian values he will have reason to be 
proud of our race and of himself as an Indian. 

 
We want the behavior of our children to be shaped by those values which are most esteemed 
in our culture. When our children come to school, they have already developed certain 
attitudes and habits that are based on experiences in the family. School programs that are 
influenced by these values respect cultural priority and are an extension of the education which 
parents give children from their first years. 

 
These early lessons emphasize attitudes of: 
- self-reliance, 
- respect for personal freedom, 
- generosity, 
- respect for nature, and 
- wisdom. 

 
All of these have a special place in the Indian way of life. While these values can be 
understood and interpreted in different ways by different cultures, it is very important that 
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Indian children have a chance to develop a value system which is compatible with Indian 
culture. 

 
The gap between our people and those who have chosen, often gladly, to join us as residents 
of this beautiful and bountiful country, is vast when it comes to mutual understanding and 
appreciation of differences. To overcome this, it is essential that Canadian children of every 
racial origin have the opportunity during their school days to learn about the history, customs 
and culture of this country's original inhabitants and first citizens. We propose that education 
authorities, especially those in Ministries of Education, should provide for this in the curricula 
and texts which are chosen for use in Canadian schools.” 

 
(From: National Indian Brotherhood/Assembly of First Nations, Indian Control of Indian Education: Policy Paper, 
1972) 

 
The Accord on Indigenous Education, Association of Canadian Deans of Education, 
2010 

 
Establishing mechanisms and priorities for increased Indigenous educational engagement, 
establishing partnerships with Indigenous organizations and communities, and using 
educational frameworks based on Indigenous knowledge are trends that have important 
implications for the Association of Canadian Deans of Education (ACDE). New ways of 
engagement are required in order to address these trends. The time is right for a concerted 
and cooperative effort that creates transformational education by rejecting the “status quo,” 
moving beyond “closing the gap” discourse, and contributing to the well-being of Indigenous 
peoples and their communities. At the same time, ACDE recognizes that it has a role and 
responsibility to expand educators’ knowledge about and understanding of Indigenous 
education. 

 
The processes of colonization have either outlawed or suppressed Indigenous knowledge 
systems, especially language and culture, and have contributed significantly to the low levels 
of educational attainment and high rates of social issues such as suicide, incarceration, 
unemployment, and family or community separation. In secondary schooling, for instance, 
2006 graduation rates are still below 50 percent nationally for Aboriginal students and only 8 
percent for university degree attainment, in contrast to the 14 percent Canadian average for 
persons over 15 years of age. In response, Indigenous people and their organizations and 
communities have become more involved in decision-making and policy development in order 
to improve all levels of education. Major national studies and government commissions have 
called for this type of political and educational involvement, and have recommended that 
Indigenous knowledge systems have a central position in educational policy, curriculum, and 
pedagogy, in order to make significant improvements to Indigenous education.2 Individual and 
collective efforts to make such improvements are being enacted in local, regional, provincial, 
and national contexts. ACDE joins these efforts through its member faculties, schools, 
colleges, and departments of education across Canada. As a national organization, ACDE 
supports and encourages increased national dialogue and cooperative action for improving 
Indigenous education. 
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Ontario Catholic School Graduate Expectations, 2nd Edition (2011), Institute for 
Catholic Education 

 
In 1998, the first edition of the Ontario Catholic School Graduate Expectations was 
released within the Catholic education community. Immediately, the Expectations were 
used as a framework for designing Ontario Catholic curriculum, in the development of 
youth leadership, teacher education and administrative programs and to support the 
work of local board initiatives. 

 
Now in 2011, the second edition of the Ontario Catholic School Graduate Expectations 
has been released. After extensive consultation within the Catholic community the 
seven overall and fifty-two specific expectations have been validated and remain 
unchanged. The Institute for Catholic Education invites all stakeholders to continue to 
embrace and use the Ontario Catholic School Graduate Expectations to guide their 
programming and work in Catholic education. The seven overall expectations are: 

 
1. A Discerning Believer Formed in the Catholic Faith Community 
2. An Effective Communicator 
3. A Reflective, Creative and Holistic Thinker 
4. A Self-Directed, Responsible, Lifelong Learner 
5. A Collaborative Contributor 
6. A Caring Family Member 
7. A Responsible Citizen 
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Statement by the Permanent Council 

of the Canadian Conference of Catholic Bishops 

in an Initial Response to the Summary Report and Calls to Action by the Truth and 

Reconciliation Commission 

 

 

Introduction 

 

Since the beginnings of the Truth and Reconciliation Commission of Canada, hundreds of 

thousands of Catholics across the country have been involved in its hearings, directly or indirectly, 

including members of our Church from First Nations, Metis, and Inuit communities, as well as non-

Aboriginal Catholics. Some of these were involved in the actual work of the Commission, while 

many more participated in its national and regional events, but all shared deeply in the issues being 

raised, through their prayer, reflections and a deep sense of solidarity, compassion and justice. This 

past June 2, the Commission tabled its summary report and Calls to Action in the nation’s capital. 

We wish to share our immediate response as the Permanent Council of the Canadian Conference of 

Catholic Bishops.  

 

A Hard, Painful Road 

 

For the past six years, the Commissioners, their staff and many volunteers have worked 

courageously and tirelessly to lead our nation in a profound examination of conscience on a painful 

part of its collective history: the establishment and maintenance by the Canadian government of 

residential schools for Aboriginal children. For close to 130 years, along with other Christian 

Churches, a number of Roman Catholic dioceses, religious communities and missionary 

organizations collaborated in running these schools. Aboriginal children were forcibly enrolled, and 

subjected to an aggressive process of assimilation, with the terrible consequences now recognized 

by Canadian society.  

 

The Truth and Reconciliation Commission created an environment in which many of these former 

students, their families and their communities were empowered to give voice to their own 

experiences and enabled to listen to the experiences of others. These witnesses revealed how much 

damage and suffering they lived in these institutions, and how this also affected the lives of later 

generations. Those appearing before the Commission gave witness to an amazing strength and 

vision for reconciliation. Their testimony lays out a challenge and an opportunity to choose a path 

of reconciliation.  

 

For many Canadians, the Truth and Reconciliation Commission offered a first insight into the 

effects of the residential schools. Though some former students affirmed positive experiences and 

expressed thanks for the many good and kind staff who worked in the schools, many others bore 
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witness to painful separation from family and community, harsh discipline, poor living 

conditions, and assaults on their language, cultures and spiritual traditions. Survivors spoke, 

often with great pain, of physical, emotional and sexual abuse which haunted them throughout 

their lives. 

 

Catholic leaders, including former staff who worked in the schools as well as representatives of 

other Church institutions, were present at the national and regional events of the Truth and 

Reconciliation Commission, listening, bearing witness, and expressing apologies, regret and the 

same desire for reconciliation. They were particularly touched by the will for forgiveness and 

reconciliation expressed by some of those who had suffered the most. They recognized in these 

survivors the face of Jesus, the wounded healer, who “intercedes for the transgressors” 

(Isaiah 53.12). 

 

A New Journey Already Begun 

 

For some in the Catholic community – members of dioceses and religious congregations as well 

as First Nations, Inuit and Metis Catholics who had attended these schools – this journey began 

long before the Truth and Reconciliation Commission. Workshops such as Returning to Spirit, 

and events such as the Sacred Assembly, inspired by the late Elijah Harper, have opened 

opportunities for people, Aboriginal and non-Aboriginal, to give witness to their journey. For 

these, the Truth and Reconciliation Commission was yet another important step in providing 

further opportunity for deeper encounter, greater understanding and renewed hope.  

 

Over 20 years ago, on July 24, 1991, the Oblates of Mary Immaculate delivered an apology at 

the Lac Ste Anne pilgrimage site. This was the first of many similar statements from Catholic 

Bishops and others in leadership positions who, over the years, have apologized “for having been 

part of a system which, because of its historical privilege and assumed superiority did great 

damage to Native Peoples in Canada” and in which “the primal bond inherent within families 

was violated as a matter of policy.”
1
 Recognizing the call to be one people of God, truly catholic 

and inclusive of all cultures, they lamented that “(we) have contributed to the loss of 

(Indigenous) language and culture and to the burden of shame.” In solidarity with those who 

have gone before us, “we carry immense sorrow for having contributed to this tragedy.” 

 

The Way Forward 

 

During the 1880s, the Cree in Saskatchewan were seeing the death of their way of life. It was a 

time of great trauma for their families and communities. Chief Poundmaker gave a famous talk 

in which he encouraged his people not to give up on the journey: “We all know the story of the 

man who sat beside the trail too long and then it grew over and he could never find his way 

again. We can never forget what has happened, but we cannot go back, nor can we just sit beside 

the trail.”
2
 Today, faced with the burden of the past, all Canadians, non-Indigenous and 

Indigenous together, need to find the strength to move along the path of reconciliation that the 

Truth and Reconciliation Commission has set out. 

 

                                                 
1
 Apology of the Oblates of Mary Immaculate at Lac Ste Anne Pilgrimage, June 24, 1991. 

2
 Dying words of Petocahhanawawin (Chief Poundmaker), 1842-1886. 

24



 

- 3 - 

 

Confident in God who, through the gift of Jesus, will bring to fulfilment every act of kindness 

and every sacrifice offered from a good heart, we invite all Canadians to encourage each other on 

the road of reconciliation. Where members of our Church and others have fallen short of being 

authentic witnesses to the liberating love of God, let us heed the words of Pope Francis: “God is 

always capable of restoring our joy; he makes it possible for us to lift up our heads and to start 

anew.”
3
  

 

i.  Addressing the Broader Issue 

 

By focusing on the Indian Residential Schools, the Truth and Reconciliation Commission has 

encouraged a collective examination of the Canadian connection to one institution that 

existed for 130 years. However, the colonial policy that was at work in the residential schools 

affected all society, and even today continues to have a negative impact on Canadian 

institutions and even among the members of Canadian faith communities.  

 

The Catholic Church, as a community of sinful men and women, is not immune to this. Its 

members have sometimes been spiritually blind, unable to see themselves as one Catholic 

family and to celebrate what Saint Pope John Paul II so prophetically proclaimed: “Christ, in 

the members of his Body, is Himself Indian.” The work of reconciliation will need to address 

not only the legacy of residential schools, but all cultural, economic and social policies which 

can hinder the vision and implementation of a renewed partnership with Aboriginal Peoples. 

 

ii.  Engaging in Meaningful Dialogue 

 

The work of reconciliation offers a privileged opportunity to live the Way of the Gospel. In 

the life of the Catholic Church in Canada, this is close to the renewed efforts and new 

approaches to evangelization, demanding “dialogue not only with individuals but with 

cultures. It is to transform hearts, as well humanize political and economic systems.”
4
 

 

Dialogue requires cultivating an attitude of openness in our lives. It demands deep listening, 

concern, respect, and hospitality towards the other. Foundational to what it means to be both 

human and Christian, it is a grace that must be fostered and practised. To that end, we invite 

each Catholic diocese and all Catholics to seek ways and occasions to foster the spirit of 

dialogue. We encourage Catholic communities to find occasions to gather as a united 

community of faith, possibly on the feast of Our Lady of Guadalupe (December 12), the feast 

of Saint Kateri Tekakwitha (April 17, whom Pope Benedict XVI called the Protectress of 

Canada), or on other occasions such as Aboriginal Day (June 21), in order to embrace and 

celebrate the unity to which Christ calls all his members. 

 

Dialogue also takes the form of action. Catholic social teaching places a priority on action for 

justice as a constitutive dimension of witnessing to the Gospel. In Canada, this has provided 

a foundation for many initiatives and efforts in solidarity with Indigenous peoples in the last 

half century alone. The commitment to the struggle for justice has in turn been greatly 

                                                 
3
 Pope Francis, Apostolic Exhortation Evangelii gaudium, 3. 

4
 Towards a New Evangelization: Message by the Permanent Council of the CCCB on the 500

th
 Anniversary of the 

Evangelization of the Americas. September 14, 1992. 
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strengthened and broadened by ecumenical cooperation among Canadian Christians. This too 

needs to be continued and strengthened.  

 

We are grateful for those who have developed workshops, courses and other learning tools to 

engage non-Aboriginals and Aboriginals together in dialogue toward understanding, 

celebrating diversity and embracing unity. We encourage pastors, Indigenous spiritual 

leaders, as well as teachers and other Catholic laity to take advantage of what is offered by 

groups and organizations in Canada which witness to the possibility of reconciliation and 

healing. 

 

iii.  Strengthening Families 

 

Witnesses at the Truth and Reconciliation Commission often made reference to the damage 

to their families that was inflicted by the Indian Residential Schools system. Today, First 

Nations, Metis and Inuit Peoples are the fastest growing population in Canada. A 

commitment to reconciliation will include work to support Indigenous peoples in their effort 

to assure that the coming generations grow strong, proud, loving and healthy families.  

 

All levels of government – federal, provincial and territorial, municipal – must collaborate in 

ensuring a system of education for Aboriginal children that will assure fair access to 

culturally relevant learning in schools which are justly funded, safe, secure, and accessible to 

all Indigenous students, through elementary to post-secondary education.  

 

There needs to be special attention to the central role of women in the family and community 

by confronting the epidemic of murdered and missing Indigenous women. The right and 

responsibility of Indigenous families and communities to provide a supportive and corrective 

environment for their members must be re-affirmed. Canadians also need to work together to 

depopulate the prisons of Canada. A disproportionate number of prisoners are Indigenous: a 

sign Canadian justice and correctional systems do not respond adequately to Aboriginal 

realities. 

 

iv.  The Canadian Conference of Catholic Bishops 

 

Neither the Catholic Bishops of Canada as a whole nor the Canadian Conference of Catholic 

Bishops was involved in the operations or management of the former Indian Residential 

Schools. Moreover, our Conference is not the national headquarters of the Catholic Church, 

nor does it have authority over our country’s dioceses or religious communities. In its role as 

the national assembly of Bishops, our Conference facilitates the work of individual Bishops 

who are the primary pastors and faith leaders in their respective dioceses.  

 

In that framework, we wish to confirm that the Calls to Action which have been 

recommended to Churches by the Truth and Reconciliation Commission are on the agenda of 

the next Plenary Assembly of the Catholic Bishops of Canada. We are committed to ensuring 

that the Calls to Action will be given careful hearing and full discussion. We are confident 

they will be carefully considered by the Bishops of Canada, and in this process we know we 

can count on the collaboration of the Canadian Catholic Aboriginal Council. In addition, we 
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are confident that major superiors of congregations of religious women and men throughout 

Canada are committed to discerning how they may receive and respond to the Calls to 

Action.  

 

Fellow Travelers on the Way to God 

 

One family before God, and united with our Aboriginal Catholic brothers and sisters, we 

encourage each other in the hope that, by the Spirit of Jesus who has reconciled the whole world 

to the Father, we – Indigenous and non-Indigenous – will be reconciled to each other. As 

members of the Catholic community, we are confident we all undertake this journey under the 

protection of Saint Kateri Tekakwitha, a spiritual mother in our faith. We remember her as one 

who reveals to us what it means to be a follower of Christ and to allow the Holy Spirit to 

illuminate what is noblest, truest and holiest in our cultures. Her life of heroic virtue as a truly 

Christian Mohawk woman is a gift to all the Church in our country and around the world. Let us 

seek her intercession and guidance as Protectress of all Canada. 

 

 

June 12, 2015 
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Calls to Action

In order to redress the legacy of residential schools and 

advance the process of Canadian reconciliation, the Truth 

and Reconciliation Commission makes the following calls to 

action. 

Legacy 

Child welfare

1.	 We call upon the federal, provincial, territorial, and 

Aboriginal governments to commit to reducing the 

number of Aboriginal children in care by: 

i.	 Monitoring and assessing neglect investigations. 

ii.	 Providing adequate resources to enable Aboriginal 

communities and child-welfare organizations to 

keep Aboriginal families together where it is safe to 

do so, and to keep children in culturally appropriate 

environments, regardless of where they reside.

iii.	 Ensuring that social workers and others who 

conduct child-welfare investigations are properly 

educated and trained about the history and impacts 

of residential schools. 

iv.	 Ensuring that social workers and others who 

conduct child-welfare investigations are properly 

educated and trained about the potential for 

Aboriginal communities and families to provide 

more appropriate solutions to family healing.

v. 	 Requiring that all child-welfare decision makers 

consider the impact of the residential school 

experience on children and their caregivers. 

2.	 We call upon the federal government, in collaboration 

with the provinces and territories, to prepare and 

publish annual reports on the number of Aboriginal 

children (First Nations, Inuit, and Métis) who are in 

care, compared with non-Aboriginal children, as well 

as the reasons for apprehension, the total spending on 

preventive and care services by child-welfare agencies, 

and the effectiveness of various interventions.

3.	 We call upon all levels of government to fully implement 

Jordan’s Principle.

4.	 We call upon the federal government to enact Aboriginal 

child-welfare legislation that establishes national 

standards for Aboriginal child apprehension and 

custody cases and includes principles that:

i.	 Affirm the right of Aboriginal governments to 

establish and maintain their own child-welfare 

agencies.

ii.	 Require all child-welfare agencies and courts to take 

the residential school legacy into account in their 

decision making.

iii.	 Establish, as an important priority, a requirement 

that placements of Aboriginal children into 

temporary and permanent care be culturally 

appropriate.

5. 	 We call upon the federal, provincial, territorial, 

and Aboriginal governments to develop culturally 

appropriate parenting programs for Aboriginal families.

Education

6.	 We call upon the Government of Canada to repeal 

Section 43 of the Criminal Code of Canada.

7.	 We call upon the federal government to develop 

with Aboriginal groups a joint strategy to eliminate 
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educational and employment gaps between Aboriginal 

and non-Aboriginal Canadians.

8.	 We call upon the federal government to eliminate the 

discrepancy in federal education funding for First 

Nations children being educated on reserves and those 

First Nations children being educated off reserves.

9.	 We call upon the federal government to prepare and 

publish annual reports comparing funding for the 

education of First Nations children on and off reserves, 

as well as educational and income attainments of 

Aboriginal peoples in Canada compared with non-

Aboriginal people. 

10.	 We call on the federal government to draft new 

Aboriginal education legislation with the full 

participation and informed consent of Aboriginal 

peoples. The new legislation would include a 

commitment to sufficient funding and would 

incorporate the following principles: 

i.	 Providing sufficient funding to close identified 

educational achievement gaps within one 

generation.

ii.	 Improving education attainment levels and success 

rates.

iii.	 Developing culturally appropriate curricula. 

iv.	 Protecting the right to Aboriginal languages, 

including the teaching of Aboriginal languages as 

credit courses.

v.	 Enabling parental and community responsibility, 

control, and accountability, similar to what parents 

enjoy in public school systems. 

vi.	 Enabling parents to fully participate in the education 

of their children.

vii.	Respecting and honouring Treaty relationships.

11.	 We call upon the federal government to provide 

adequate funding to end the backlog of First Nations 

students seeking a post-secondary education.

12.	  We call upon the federal, provincial, territorial, 

and Aboriginal governments to develop culturally 

appropriate early childhood education programs for 

Aboriginal families.  

Language and culture

13.	 We call upon the federal government to acknowledge 

that Aboriginal rights include Aboriginal language 

rights.

14.	 We call upon the federal government to enact an 

Aboriginal Languages Act that incorporates the 

following principles: 

i.	 Aboriginal languages are a fundamental and valued 

element of Canadian culture and society, and there 

is an urgency to preserve them. 

ii.	 Aboriginal language rights are reinforced by the 

Treaties. 

iii.	 The federal government has a responsibility to 

provide sufficient funds for Aboriginal-language 

revitalization and preservation.

iv.	 The preservation, revitalization, and strengthening 

of Aboriginal languages and cultures are best 

managed by Aboriginal people and communities. 

v.	 Funding for Aboriginal language initiatives must 

reflect the diversity of Aboriginal languages.

15.	 We call upon the federal government to appoint, in 

consultation with Aboriginal groups, an Aboriginal 

Languages Commissioner. The commissioner should 

help promote Aboriginal languages and report on the 

adequacy of federal funding of Aboriginal-languages 

initiatives. 

16.	 We call upon post-secondary institutions to create 

university and college degree and diploma programs in 

Aboriginal languages. 

17. 	 We call upon all levels of government to enable 

residential school Survivors and their families to reclaim 

names changed by the residential school system by 

waiving administrative costs for a period of five years 

for the name-change process and the revision of official 

identity documents, such as birth certificates,  passports, 

driver’s licenses, health cards, status cards, and social 

insurance  numbers.

Health

18.	 We call upon the federal, provincial, territorial, and 

Aboriginal governments to acknowledge that the current 

state of Aboriginal health in Canada is a direct result 

of previous Canadian government policies, including 

residential schools, and to recognize and implement 

the health-care rights of Aboriginal people as identified 

in international law, constitutional law, and under the 

Treaties.

19.	 We call upon the federal government, in consultation 

with Aboriginal peoples, to establish measurable goals 

to identify and close the gaps in health outcomes 
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between Aboriginal and non-Aboriginal communities, 

and to publish annual progress reports and assess long-

term trends. Such efforts would focus on indicators such 

as: infant mortality, maternal health, suicide, mental 

health, addictions, life expectancy, birth rates, infant 

and child health issues, chronic diseases, illness and 

injury incidence, and the availability of appropriate 

health services.

20.	 In order to address the jurisdictional disputes 

concerning Aboriginal people who do not reside on 

reserves, we call upon the federal government to 

recognize, respect, and address the distinct health needs 

of the Métis, Inuit, and off-reserve Aboriginal peoples.

21.	 We call upon the federal government to provide 

sustainable funding for existing and new Aboriginal 

healing centres to address the physical, mental, 

emotional, and spiritual harms caused by residential 

schools, and to ensure that the funding of healing 

centres in Nunavut and the Northwest Territories is a 

priority. 

22.	 We call upon those who can effect change within the 

Canadian health-care system to recognize the value 

of Aboriginal healing practices and use them in the 

treatment of Aboriginal patients in collaboration with 

Aboriginal healers and Elders where requested by 

Aboriginal patients.

23.	 We call upon all levels of government to: 

i.	 Increase the number of Aboriginal professionals 

working in the health-care field. 

ii.	 Ensure the retention of Aboriginal health-care 

providers in Aboriginal communities. 

iii.	 Provide cultural competency training for all health-

care professionals.

24.	 We call upon medical and nursing schools in Canada 

to require all students to take a course dealing with 

Aboriginal health issues, including the history and 

legacy of residential schools, the United Nations 

Declaration on the Rights of Indigenous Peoples, Treaties 

and Aboriginal rights, and Indigenous teachings and 

practices. This will require skills-based training in 

intercultural competency, conflict resolution, human 

rights, and anti-racism.

Justice

25.	 We call upon the federal government to establish a 

written policy that reaffirms the independence of the 

Royal Canadian Mounted Police to investigate crimes in 

which the government has its own interest as a potential 

or real party in civil litigation.

26.	 We call upon the federal, provincial, and territorial 

governments to review and amend their respective 

statutes of limitations to ensure that they conform to the 

principle that governments and other entities cannot 

rely on limitation defences to defend legal actions of 

historical abuse brought by Aboriginal people.

27.	 We call upon the Federation of Law Societies of Canada 

to ensure that lawyers receive appropriate cultural 

competency training, which includes the history 

and legacy of residential schools, the United Nations 

Declaration on the Rights of Indigenous Peoples, Treaties 

and Aboriginal rights, Indigenous law, and Aboriginal–

Crown relations. This will require skills-based training 

in intercultural competency, conflict resolution, human 

rights, and anti-racism.

28.	 We call upon law schools in Canada to require all law 

students to take a course in Aboriginal people and the 

law, which includes the history and legacy of residential 

schools, the United Nations Declaration on the Rights 

of Indigenous Peoples, Treaties and Aboriginal rights, 

Indigenous law, and Aboriginal–Crown relations. 

This will require skills-based training in intercultural 

competency, conflict resolution, human rights, and anti-

racism. 

29.	 We call upon the parties and, in particular, the federal 

government, to work collaboratively with plaintiffs not 

included in the Indian Residential Schools Settlement 

Agreement to have disputed legal issues determined 

expeditiously on an agreed set of facts.

30.	 We call upon federal, provincial, and territorial 

governments to commit to eliminating the 

overrepresentation of Aboriginal people in custody over 

the next decade, and to issue detailed annual reports 

that monitor and evaluate progress in doing so.

31.	 We call upon the federal, provincial, and territorial 

governments to provide sufficient and stable funding 

to implement and evaluate community sanctions that 

will provide realistic alternatives to imprisonment for 

Aboriginal offenders and respond to the underlying 

causes of offending. 

32.	 We call upon the federal government to amend the 

Criminal Code to allow trial judges, upon giving reasons, 

to depart from mandatory minimum sentences and 

restrictions on the use of conditional sentences.
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33.	 We call upon the federal, provincial, and territorial 

governments to recognize as a high priority the need to 

address and prevent Fetal Alcohol Spectrum Disorder 

(FASD), and to develop, in collaboration with Aboriginal 

people, FASD preventive programs that can be delivered 

in a culturally appropriate manner.

34.	 We call upon the governments of Canada, the provinces, 

and territories to undertake reforms to the criminal 

justice system to better address the needs of offenders 

with Fetal Alcohol Spectrum Disorder (FASD), 

including: 

i.	 Providing increased community resources and 

powers for courts to ensure that FASD is properly 

diagnosed, and that appropriate community 

supports are in place for those with FASD. 

ii.	 Enacting statutory exemptions from mandatory 

minimum sentences of imprisonment for offenders 

affected by FASD.  

iii.	 Providing community, correctional, and parole 

resources to maximize the ability of people with 

FASD to live in the community.  

iv.	 Adopting appropriate evaluation mechanisms to 

measure the effectiveness of such programs and 

ensure community safety. 

35.	 We call upon the federal government to eliminate 

barriers to the creation of additional Aboriginal healing 

lodges within the federal correctional system.

36.	 We call upon the federal, provincial, and territorial 

governments to work with Aboriginal communities to 

provide culturally relevant services to inmates on issues 

such as substance abuse, family and domestic violence, 

and overcoming the experience of having been sexually 

abused.

37.	 We call upon the federal government to provide more 

supports for Aboriginal programming in halfway houses 

and parole services.

38.	 We call upon the federal, provincial, territorial, and 

Aboriginal governments to commit to eliminating the 

overrepresentation of Aboriginal youth in custody over 

the next decade.  

39.	 We call upon the federal government to develop a 

national plan to collect and publish data on the criminal 

victimization of Aboriginal people, including data 

related to homicide and family violence victimization.

40.	 We call on all levels of government, in collaboration 

with Aboriginal people, to create adequately funded 

and accessible Aboriginal-specific victim programs and 

services with appropriate evaluation mechanisms.

41.	 We call upon the federal government, in consultation 

with Aboriginal organizations, to appoint a public 

inquiry into the causes of, and remedies for, the 

disproportionate victimization of Aboriginal women and 

girls.  The inquiry’s mandate would include: 

i.	 Investigation into missing and murdered Aboriginal 

women and girls.

ii.	 Links to the intergenerational legacy of residential 

schools.

42.	 We call upon the federal, provincial, and territorial 

governments to commit to the recognition and 

implementation of Aboriginal justice systems in a 

manner consistent with the Treaty and Aboriginal 

rights of Aboriginal peoples, the Constitution Act, 1982, 

and the United Nations Declaration on the Rights of 

Indigenous Peoples, endorsed by Canada in November 

2012. 

Reconciliation

Canadian Governments and the United Nations 
Declaration on the Rights of Indigenous People

43.	 We call upon federal, provincial, territorial, and 

municipal governments to fully adopt and implement 

the United Nations Declaration on the Rights of 

Indigenous Peoples as the framework for reconciliation. 

44.	 We call upon the Government of Canada to develop 

a national action plan, strategies, and other concrete 

measures to achieve the goals of the United Nations 

Declaration on the Rights of Indigenous Peoples.   

Royal Proclamation and Covenant 
of Reconciliation

45.	 We call upon the Government of Canada, on behalf of 

all Canadians, to jointly develop with Aboriginal peoples 

a Royal Proclamation of Reconciliation to be issued by 

the Crown. The proclamation would build on the Royal 

Proclamation of 1763 and the Treaty of Niagara of 1764, 

and reaffirm the nation-to-nation relationship between 

Aboriginal peoples and the Crown. The proclamation 

would include, but not be limited to, the following 

commitments: 
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i.	 Repudiate concepts used to justify European 

sovereignty over Indigenous lands and peoples such 

as the Doctrine of Discovery and terra nullius. 

ii.	 Adopt and implement the United Nations 

Declaration on the Rights of Indigenous Peoples as 

the framework for reconciliation.

iii.	 Renew or establish Treaty relationships based on 

principles of mutual recognition, mutual respect, 

and shared responsibility for maintaining those 

relationships into the future.

iv.	 Reconcile Aboriginal and Crown constitutional 

and legal orders to ensure that Aboriginal peoples 

are full partners in Confederation, including the 

recognition and integration of Indigenous laws and 

legal traditions in negotiation and implementation 

processes involving Treaties, land claims, and other 

constructive agreements. 

46.	 We call upon the parties to the Indian Residential 

Schools Settlement Agreement to develop and sign 

a Covenant of Reconciliation that would identify 

principles for working collaboratively to advance 

reconciliation in Canadian society, and that would 

include, but not be limited to: 

i.	 Reaffirmation of the parties’ commitment to 

reconciliation.

ii.	 Repudiation of concepts used to justify European 

sovereignty over Indigenous lands and peoples, 

such as the Doctrine of Discovery and terra nullius, 

and the reformation of laws, governance structures, 

and policies within their respective institutions that 

continue to rely on such concepts.

iii.	 Full adoption and implementation of the United 

Nations Declaration on the Rights of Indigenous 

Peoples as the framework for reconciliation.

iv.	 Support for the renewal or establishment of 

Treaty relationships based on principles of 

mutual recognition, mutual respect, and shared 

responsibility for maintaining those relationships 

into the future.

v.	 Enabling those excluded from the Settlement 

Agreement to sign onto the Covenant of 

Reconciliation.

vi. 	Enabling additional parties to sign onto the 

Covenant of Reconciliation.

47. 	 We call upon federal, provincial, territorial, and 

municipal governments to repudiate concepts used to 

justify European sovereignty over Indigenous peoples 

and lands, such as the Doctrine of Discovery and terra 

nullius, and to reform those laws, government policies, 

and litigation strategies that continue to rely on such 

concepts.

Settlement Agreement Parties and the United 
Nations Declaration on the Rights of Indigenous Peoples

48.	 We call upon the church parties to the Settlement 

Agreement, and all other faith groups and interfaith 

social justice groups in Canada who have not already 

done so, to formally adopt and comply with the 

principles, norms, and standards of the United Nations 

Declaration on the Rights of Indigenous Peoples as a 

framework for reconciliation. This would include, but 

not be limited to, the following commitments: 

i.	 Ensuring that their institutions, policies, programs, 

and practices comply with the United Nations 

Declaration on the Rights of Indigenous Peoples.

ii.	 Respecting Indigenous peoples’ right to self-

determination in spiritual matters, including 

the right to practise, develop, and teach their 

own spiritual and religious traditions, customs, 

and ceremonies, consistent with Article 12:1 of 

the United Nations Declaration on the Rights of 

Indigenous Peoples. 

iii.	 Engaging in ongoing public dialogue and actions to 

support the United Nations Declaration on the Rights 

of Indigenous Peoples.

iv.	 Issuing a statement no later than March 31, 2016, 

from all religious denominations and faith groups, 

as to how they will implement the United Nations 

Declaration on the Rights of Indigenous Peoples.

49.	 We call upon all religious denominations and faith 

groups who have not already done so to repudiate 

concepts used to justify European sovereignty over 

Indigenous lands and peoples, such as the Doctrine of 

Discovery and terra nullius.

Equity for Aboriginal People 
in the Legal System 

50.	 In keeping with the United Nations Declaration on 

the Rights of Indigenous Peoples, we call upon the 

federal government, in collaboration with Aboriginal 

organizations, to fund the establishment of Indigenous 

law institutes for the development, use, and 
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understanding of Indigenous laws and access to justice 

in accordance with the unique cultures of Aboriginal 

peoples in Canada.

51.	 We call upon the Government of Canada, as an 

obligation of its fiduciary responsibility, to develop a 

policy of transparency by publishing legal opinions it 

develops and upon which it acts or intends to act, in 

regard to the scope and extent of Aboriginal and Treaty 

rights. 

52.	 We call upon the Government of Canada, provincial 

and territorial governments, and the courts to adopt the 

following legal principles: 

i. 	 Aboriginal title claims are accepted once the 

Aboriginal claimant has established occupation over 

a particular territory at a particular point in time.

ii.	 Once Aboriginal title has been established, the 

burden of proving any limitation on any rights 

arising from the existence of that title shifts to the 

party asserting such a limitation.

National Council for Reconciliation

53.	 We call upon the Parliament of Canada, in consultation 

and collaboration with Aboriginal peoples, to 

enact legislation to establish a National Council for 

Reconciliation. The legislation would establish the 

council as an independent, national, oversight body 

with membership jointly appointed by the Government 

of Canada and national Aboriginal organizations, and 

consisting of Aboriginal and non-Aboriginal members. 

Its mandate would include, but not be limited to, the 

following:

i.	 Monitor, evaluate, and report annually to Parliament 

and the people of Canada on the Government of 

Canada’s post-apology progress on reconciliation 

to ensure that government accountability for 

reconciling the relationship between Aboriginal 

peoples and the Crown is maintained in the coming 

years.

ii.	 Monitor, evaluate, and report to Parliament and the 

people of Canada on reconciliation progress across 

all levels and sectors of Canadian society, including 

the implementation of the Truth and Reconciliation 

Commission of Canada’s Calls to Action. 

iii.	 Develop and implement a multi-year National 

Action Plan for Reconciliation, which includes 

research and policy development, public education 

programs, and resources.

iv.	 Promote public dialogue, public/private 

partnerships, and public initiatives for 

reconciliation.

54.	 We call upon the Government of Canada to provide 

multi-year funding for the National Council for 

Reconciliation to ensure that it has the financial, human, 

and technical resources required to conduct its work, 

including the endowment of a National Reconciliation 

Trust to advance the cause of reconciliation.

55.	 We call upon all levels of government to provide annual 

reports or any current data requested by the National 

Council for Reconciliation so that it can report on the 

progress towards reconciliation. The reports or data 

would include, but not be limited to:

i.	 The number of Aboriginal children—including Métis 

and Inuit children—in care, compared with non-

Aboriginal children, the reasons for apprehension, 

and the total spending on preventive and care 

services by child-welfare agencies.

ii.	 Comparative funding for the education of First 

Nations children on and off reserves.

iii.	 The educational and income attainments of 

Aboriginal peoples in Canada compared with non-

Aboriginal people.

iv.	 Progress on closing the gaps between Aboriginal and 

non-Aboriginal communities in a number of health 

indicators such as: infant mortality, maternal health, 

suicide, mental health, addictions, life expectancy, 

birth rates, infant and child health issues, chronic 

diseases, illness and injury incidence, and the 

availability of appropriate health services.

v.	 Progress on eliminating the overrepresentation of 

Aboriginal children in youth custody over the next 

decade.

vi.	 Progress on reducing the rate of criminal 

victimization of Aboriginal people, including 

data related to homicide and family violence 

victimization and other crimes.

vii.	Progress on reducing the overrepresentation of 

Aboriginal people in the justice and correctional 

systems.

56.	 We call upon the prime minister of Canada to formally 

respond to the report of the National Council for 

Reconciliation by issuing an annual “State of Aboriginal 

Peoples” report, which would outline the government’s 

plans for advancing the cause of reconciliation.
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Professional Development and 
Training for Public Servants

57.	 We call upon federal, provincial, territorial, and 

municipal governments to provide education to public 

servants on the history of Aboriginal peoples, including 

the history and legacy of residential schools, the United 

Nations Declaration on the Rights of Indigenous Peoples, 

Treaties and Aboriginal rights, Indigenous law, and 

Aboriginal–Crown relations. This will require skills-

based training in intercultural competency, conflict 

resolution, human rights, and anti-racism. 

Church Apologies and Reconciliation

58.	 We call upon the Pope to issue an apology to Survivors, 

their families, and communities for the Roman Catholic 

Church’s role in the spiritual, cultural, emotional, 

physical, and sexual abuse of First Nations, Inuit, and 

Métis children in Catholic-run residential schools. We 

call for that apology to be similar to the 2010 apology 

issued to Irish victims of abuse and to occur within one 

year of the issuing of this Report and to be delivered by 

the Pope in Canada.

59.	 We call upon church parties to the Settlement 

Agreement to develop ongoing education strategies 

to ensure that their respective congregations learn 

about their church’s role in colonization, the history 

and legacy of residential schools, and why apologies to 

former residential school students, their families, and 

communities were necessary.

60.	 We call upon leaders of the church parties to the 

Settlement Agreement and all other faiths, in 

collaboration with Indigenous spiritual leaders, 

Survivors, schools of theology, seminaries, and other 

religious training centres, to develop and teach 

curriculum for all student clergy, and all clergy and 

staff who work in Aboriginal communities, on the need 

to respect Indigenous spirituality in its own right, the 

history and legacy of residential schools and the roles 

of the church parties in that system, the history and 

legacy of religious conflict in Aboriginal families and 

communities, and the responsibility that churches have 

to mitigate such conflicts and prevent spiritual violence.

61.	 We call upon church parties to the Settlement 

Agreement, in collaboration with Survivors and 

representatives of Aboriginal organizations, to establish 

permanent funding to Aboriginal people for: 

i.	 Community-controlled healing and reconciliation 

projects. 

ii.	 Community-controlled culture- and language-

revitalization projects. 

iii.	 Community-controlled education and relationship-

building projects. 

iv.	 Regional dialogues for Indigenous spiritual leaders 

and youth to discuss Indigenous spirituality, self-

determination, and reconciliation.

Education for reconciliation

62.	 We call upon the federal, provincial, and territorial 

governments, in consultation and collaboration with 

Survivors, Aboriginal peoples, and educators, to:  

i.	 Make age-appropriate curriculum on residential 

schools, Treaties, and Aboriginal peoples’ historical 

and contemporary contributions to Canada a 

mandatory education requirement for Kindergarten 

to Grade Twelve students.

ii.	 Provide the necessary funding to post-secondary 

institutions to educate teachers on how to integrate 

Indigenous knowledge and teaching methods into 

classrooms.

iii.	 Provide the necessary funding to Aboriginal schools 

to utilize Indigenous knowledge and teaching 

methods in classrooms.

iv.	 Establish senior-level positions in government at the 

assistant deputy minister level or higher dedicated to 

Aboriginal content in education.

63.	 We call upon the Council of Ministers of Education, 

Canada to maintain an annual commitment to 

Aboriginal education issues, including: 

i.	 Developing and implementing Kindergarten to 

Grade Twelve curriculum and learning resources 

on Aboriginal peoples in Canadian history, and the 

history and legacy of residential schools. 

ii.	 Sharing information and best practices on teaching 

curriculum related to residential schools and 

Aboriginal history. 

iii.	 Building student capacity for intercultural 

understanding, empathy, and mutual respect.

iv.	 Identifying teacher-training needs relating to the 

above.

64.	 We call upon all levels of government that provide 

public funds to denominational schools to require 

such schools to provide an education on comparative 

religious studies, which must include a segment on 
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Aboriginal spiritual beliefs and practices developed in 

collaboration with Aboriginal Elders.

65.	 We call upon the federal government, through the Social 

Sciences and Humanities Research Council, and in 

collaboration with Aboriginal peoples, post-secondary 

institutions and educators, and the National Centre for 

Truth and Reconciliation and its partner institutions, to 

establish a national research program with multi-year 

funding to advance understanding of reconciliation.

Youth Programs

66.	 We call upon the federal government to establish multi-

year funding for community-based youth organizations 

to deliver programs on reconciliation, and establish 

a national network to share information and best 

practices. 

Museums and Archives

67.	 We call upon the federal government to provide funding 

to the Canadian Museums Association to undertake, in 

collaboration with Aboriginal peoples, a national review 

of museum policies and best practices to determine the 

level of compliance with the United Nations Declaration 

on the Rights of Indigenous Peoples and to make 

recommendations.

68.	 We call upon the federal government, in collaboration 

with Aboriginal peoples, and the Canadian Museums 

Association to mark the 150th anniversary of Canadian 

Confederation in 2017 by establishing a dedicated 

national funding program for commemoration projects 

on the theme of reconciliation.

69.	 We call upon Library and Archives Canada to: 

i.	 Fully adopt and implement the United Nations 

Declaration on the Rights of Indigenous Peoples and 

the United Nations Joinet-Orentlicher Principles, as 

related to Aboriginal peoples’ inalienable right to 

know the truth about what happened and why, with 

regard to human rights violations committed against 

them in the residential schools. 

ii. Ensure that its record holdings related to residential 

schools are accessible to the public. 

iii. Commit more resources to its public education 

materials and programming on residential schools.

70.	 We call upon the federal government to provide funding 

to the Canadian Association of Archivists to undertake, 

in collaboration with Aboriginal peoples, a national 

review of archival policies and best practices to: 

i.	 Determine the level of compliance with the United 

Nations Declaration on the Rights of Indigenous 

Peoples and the United Nations Joinet-Orentlicher 

Principles, as related to Aboriginal peoples’ 

inalienable right to know the truth about what 

happened and why, with regard to human rights 

violations committed against them in the residential 

schools. 

ii.	 Produce a report with recommendations for full 

implementation of these international mechanisms 

as a reconciliation framework for Canadian archives.

Missing Children and Burial Information

71.	 We call upon all chief coroners and provincial vital 

statistics agencies that have not provided to the Truth 

and Reconciliation Commission of Canada their 

records on the deaths of Aboriginal children in the 

care of residential school authorities to make these 

documents available to the National Centre for Truth 

and Reconciliation.    

72.	 We call upon the federal government to allocate 

sufficient resources to the National Centre for Truth 

and Reconciliation to allow it to develop and maintain 

the National Residential School Student Death 

Register established by the Truth and Reconciliation 

Commission of Canada.

73.	 We call upon the federal government to work with 

churches, Aboriginal communities, and former 

residential school students to establish and maintain 

an online registry of residential school cemeteries, 

including, where possible, plot maps showing the 

location of deceased residential school children.

74.	 We call upon the federal government to work with the 

churches and Aboriginal community leaders to inform 

the families of children who died at residential schools 

of the child’s burial location, and to respond to families’ 

wishes for appropriate commemoration ceremonies 

and markers, and reburial in home communities where 

requested.

75.	 We call upon the federal government to work with 

provincial, territorial, and municipal governments, 

churches, Aboriginal communities, former residential 

school students, and current landowners to develop 

and implement strategies and procedures for the 

ongoing identification, documentation, maintenance, 

commemoration, and protection of residential school 

cemeteries or other sites at which residential school 

children were buried. This is to include the provision of 
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appropriate memorial ceremonies and commemorative 

markers to honour the deceased children.

76.	 We call upon the parties engaged in the work of 

documenting, maintaining, commemorating, and 

protecting residential school cemeteries to adopt 

strategies in accordance with the following principles:

i.	 The Aboriginal community most affected shall lead 

the development of such strategies.

ii.	 Information shall be sought from residential school 

Survivors and other Knowledge Keepers in the 

development of such strategies.

iii.	 Aboriginal protocols shall be respected before 

any potentially invasive technical inspection and 

investigation of a cemetery site.

National Centre for Truth and Reconciliation

77.	 We call upon provincial, territorial, municipal, and 

community archives to work collaboratively with the 

National Centre for Truth and Reconciliation to identify 

and collect copies of all records relevant to the history 

and legacy of the residential school system, and to 

provide these to the National Centre for Truth and 

Reconciliation.

78. 	 We call upon the Government of Canada to commit 

to making a funding contribution of $10 million over 

seven years to the National Centre for Truth and 

Reconciliation, plus an additional amount to assist 

communities to research and produce histories of 

their own residential school experience and their 

involvement in truth, healing, and reconciliation.

Commemoration

79.	 We call upon the federal government, in collaboration 

with Survivors, Aboriginal organizations, and the arts 

community, to develop a reconciliation framework for 

Canadian heritage and commemoration. This would 

include, but not be limited to:

i. 	 Amending the Historic Sites and Monuments Act to 

include First Nations, Inuit, and Métis representation 

on the Historic Sites and Monuments Board of 

Canada and its Secretariat. 

ii.	 Revising the policies, criteria, and practices of the 

National Program of Historical Commemoration to 

integrate Indigenous history, heritage values, and 

memory practices into Canada’s national heritage 

and history. 

iii.	 Developing and implementing a national heritage 

plan and strategy for commemorating residential 

school sites, the history and legacy of residential 

schools, and the contributions of Aboriginal peoples 

to Canada’s history.  

80.	 We call upon the federal government, in collaboration 

with Aboriginal peoples, to establish, as a statutory 

holiday, a National Day for Truth and Reconciliation to 

honour Survivors, their families, and communities, and 

ensure that public commemoration of the history and 

legacy of residential schools remains a vital component 

of the reconciliation process.

81.	 We call upon the federal government, in collaboration 

with Survivors and their organizations, and other parties 

to the Settlement Agreement, to commission and install 

a publicly accessible, highly visible, Residential Schools 

National Monument in the city of Ottawa to honour 

Survivors and all the children who were lost to their 

families and communities. 

82.	 We call upon provincial and territorial governments, in 

collaboration with Survivors and their organizations, 

and other parties to the Settlement Agreement, to 

commission and install a publicly accessible, highly 

visible, Residential Schools Monument in each capital 

city to honour Survivors and all the children who were 

lost to their families and communities.

83.	 We call upon the Canada Council for the Arts to 

establish, as a funding priority, a strategy for Indigenous 

and non-Indigenous artists to undertake collaborative 

projects and produce works that contribute to the 

reconciliation process.

Media and Reconciliation

84.	 We call upon the federal government to restore and 

increase funding to the CBC/Radio-Canada, to enable 

Canada’s national public broadcaster to support 

reconciliation, and be properly reflective of the diverse 

cultures, languages, and perspectives of Aboriginal 

peoples, including, but not limited to:

i.	 Increasing Aboriginal programming, including 

Aboriginal-language speakers.

ii.	 Increasing equitable access for Aboriginal peoples 

to jobs, leadership positions, and professional 

development opportunities within the organization.

iii.	 Continuing to provide dedicated news coverage and 

online public information resources on issues of 

concern to Aboriginal peoples and all Canadians, 
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including the history and legacy of residential 

schools and the reconciliation process.

85.	 We call upon the Aboriginal Peoples Television 

Network, as an independent non-profit broadcaster with 

programming by, for, and about Aboriginal peoples, to 

support reconciliation, including but not limited to:

i. 	 Continuing to provide leadership in programming 

and organizational culture that reflects the diverse 

cultures, languages, and perspectives of Aboriginal 

peoples.

ii.	 Continuing to develop media initiatives that inform 

and educate the Canadian public, and connect 

Aboriginal and non-Aboriginal Canadians.

86.	 We call upon Canadian journalism programs and 

media schools to require education for all students on 

the history of Aboriginal peoples, including the history 

and legacy of residential schools, the United Nations 

Declaration on the Rights of Indigenous Peoples, Treaties 

and Aboriginal rights, Indigenous law, and Aboriginal–

Crown relations.

Sports and Reconciliation

87.	 We call upon all levels of government, in collaboration 

with Aboriginal peoples, sports halls of fame, and other 

relevant organizations, to provide public education that 

tells the national story of Aboriginal athletes in history.

88.	 We call upon all levels of government to take action to 

ensure long-term Aboriginal athlete development and 

growth, and continued support for the North American 

Indigenous Games, including funding to host the games 

and for provincial and territorial team preparation and 

travel.

89.	 We call upon the federal government to amend the 

Physical Activity and Sport Act to support reconciliation 

by ensuring that policies to promote physical activity as 

a fundamental element of health and well-being, reduce 

barriers to sports participation, increase the pursuit of 

excellence in sport, and build capacity in the Canadian 

sport system, are inclusive of Aboriginal peoples.

90.	 We call upon the federal government to ensure that 

national sports policies, programs, and initiatives are 

inclusive of Aboriginal peoples, including, but not 

limited to, establishing: 

i.	 In collaboration with provincial and territorial 

governments, stable funding for, and access to, 

community sports programs that reflect the diverse 

cultures and traditional sporting activities of 

Aboriginal peoples.

ii.	 An elite athlete development program for Aboriginal 

athletes.

iii.	 Programs for coaches, trainers, and sports officials 

that are culturally relevant for Aboriginal peoples.

iv. 	 Anti-racism awareness and training programs.

91.	 We call upon the officials and host countries of 

international sporting events such as the Olympics, 

Pan Am, and Commonwealth games to ensure that 

Indigenous peoples’ territorial protocols are respected, 

and local Indigenous communities are engaged in all 

aspects of planning and participating in such events.

Business and Reconciliation

92.	 We call upon the corporate sector in Canada to 

adopt the United Nations Declaration on the Rights of 

Indigenous Peoples as a reconciliation framework and to 

apply its principles, norms, and standards to corporate 

policy and core operational activities involving 

Indigenous peoples and their lands and resources. This 

would include, but not be limited to, the following:

i.	 Commit to meaningful consultation, building 

respectful relationships, and obtaining the free, 

prior, and informed consent of Indigenous peoples 

before proceeding with economic development 

projects. 

ii.	 Ensure that Aboriginal peoples have equitable 

access to jobs, training, and education opportunities 

in the corporate sector, and that Aboriginal 

communities gain long-term sustainable benefits 

from economic development projects.

iii.	 Provide education for management and staff on the 

history of Aboriginal peoples, including the history 

and legacy of residential schools, the United Nations 

Declaration on the Rights of Indigenous Peoples, 

Treaties and Aboriginal rights, Indigenous law, and 

Aboriginal–Crown relations. This will require skills 

based training in intercultural competency, conflict 

resolution, human rights, and anti-racism.

Newcomers  to Canada

93.	 We call upon the federal government, in collaboration 

with the national Aboriginal organizations, to revise 

the information kit for newcomers to Canada and its 

citizenship test to reflect a more inclusive history of 

the diverse Aboriginal peoples of Canada, including 
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information about the Treaties and the history of 

residential schools. 

94.	 We call upon the Government of Canada to replace the 

Oath of Citizenship with the following:

	 I swear (or affirm) that I will be faithful and bear true 

allegiance to Her Majesty Queen Elizabeth II, Queen 

of Canada, Her Heirs and Successors, and that I 

will faithfully observe the laws of Canada including 

Treaties with Indigenous Peoples, and fulfill my 

duties as a Canadian citizen.
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Honouring the Land and Territory 

 

Halton, as we know it today, is rich in the history and modern  

traditions of many First Nations and the Métis.  From the lands of the  

Anishinabe to the Attawadaron, the Haudenosaunee, and the Métis,  

these lands surrounding the Great Lakes are steeped in Indigenous  

history.  As we gather today on these treaty lands, our Catholic Social  

Teachings call us in Solidarity with our Indigenous brothers and sisters  

to honour and respect the four directions, lands, waters, plants,  

animals and ancestors that walked before us.  All these wonderful  

elements of creation exist, gifted to us by our Creator God.  We  

would like to acknowledge and thank the Mississauga’s of the New  

Credit First Nation for sharing their traditional territory with us. 
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Holy Rosary Catholic Elementary School, Milton Kindergarten and Classrooms Addition Project Page 1 of 3 
 

 
 
 
 

PURPOSE: 

To update the Board on the Holy Rosary Catholic Elementary School, Milton Kindergarten and 
Classrooms Addition Project which was previously approved by the Board on March 4, 2014. 

 
BACKGROUND INFORMATION: 

The Board approved the Holy Rosary Catholic Elementary School, Milton Kindergarten and 
Classrooms Addition Project at its March 4, 2014 Regular Meeting of the Board.  Subsequently, the 
Ministry approved the Kindergarten portion of the project but did not approve all the proposed 
additional classrooms.  Therefore, the project was deferred until funding for the entire project was 
received from the Ministry.  On November 9, 2015 the Ministry approved funding for the entire 
project, and thus we are now able to proceed with the Holy Rosary School Kindergarten and 
Classrooms Addition Project.  See Appendix “A”.  

For additional information, Trustees are referred to Action Report Item 8.2 of the March 4, 2014 
Regular Meeting of the Board and Staff Report Item 9.2 from the February 18, 2014 Regular Meeting 
of the Board.  

 
COMMENTS:  

The current kindergarten classrooms at Holy Rosary School are located at the northwest corner of 
the school building.  The building and site layout of the school and the direction from academic staff 
to locate the Kindergarten Classrooms within close proximity to each other will require the 
conversion of the three classrooms nearest to the existing kindergarten classrooms into two new 
Kindergarten classrooms.  Two of these classrooms are regular classrooms and the other classroom 
is the Special Education classroom.  These three classrooms will be replaced with three new 
classrooms to be included in the new addition at the southwest corner of the school building.  The 
proposed addition is a simple “plug-in” section to the existing building which will be cost effective and 
mitigate school disruptions during construction.  To access the new classroom addition, alterations 
to a classroom at the southwest corner of the school building will be required to extend the corridor 
to the new addition.  The proposed Kindergarten Classroom addition and alteration work allows for a 
cost effective second storey to be included on the new southwest classroom addition.   The inclusion 
of a second storey of classrooms above the replacement classrooms will result in a net addition of 
four (4) regular classrooms on the second floor of the addition.  These four new classrooms will 
provide additional student capacity to accommodate student enrolment growth.  The Architect has 
prepared the preliminary site plan, floor plan drawings and schedule for the Holy Rosary School 
Kindergarten and Classrooms Addition Project.  See Appendix “B”.   
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The proposed project construction schedule as prepared by the Architect indicates the two new 
Kindergarten Classrooms will be completed by September 2016 and the two storey southwest 
classroom addition by the end of December 2016, provided that all approvals and permits are 
received and construction work commences by July 4, 2016.  Although completion for the end of 
December 2016 is forecast by the Architect, Board staff are not as optimistic that the two storey 
southwest classroom addition portion of the project will be completed by that time.  Additional time 
may be required to complete the construction work due to the complexity of the school addition or to 
mitigate disruption to student learning and school operations during the construction period.    In the 
event there are project approval delays and/or construction delays it is likely that the project may not 
be completed until March 2017. 

The preliminary cost estimate for the Holy Rosary Catholic Elementary School Kindergarten and 
Classrooms Addition Project is $5,075,000.  See Appendix “C”.  The majority of this estimated 
project cost is for the Kindergarten portion of the project, and is funded by a Ministry FDK allocation 
of $3,275,000.  The estimated incremental cost to construct the second floor classrooms is 
$1,800,000.  This portion of the project cost will be funded by the remaining approved school capital 
priorities allocation from the Queen of Heaven, St. Anne, and St. Benedict School Capital Projects.   

The Preliminary Project Budget breakdown and funding sources for the Project will be updated once 
the competitive construction tenders for the project are received.   Please note that funding for 
furniture and equipment is not included in this Project.  Surplus furniture and equipment from other 
schools will be utilized and any additional furniture and equipment, if required, will be provided 
through the regular replacement furniture and equipment operating budget.  

Approval of a Borrowing By-Law in the amount of $5,075,000 will be required to finance the Holy 
Rosary School Kindergarten and Classrooms Addition Project until debenture financing is in place 
once the project is completed.  See Appendix “D”.  

Since this project was previously approved by the Board on March 14, 2014, the Ministry has 
approved additional school capital priorities funding for the project, and the project cost estimate has 
been revised.  Subsequently, there is some housekeeping required to rescind,  

 Board Resolution #44/14  
Resolved, that the Halton Catholic District School Board approve a Preliminary Construction 
Project Budget not to exceed $4,955,000 for the Full Day early Learning Kindergarten 
Classrooms Addition and Alteration Project at Holy Rosary Catholic Elementary School, 
Milton, and 

 

 Board Resolution #45/14  
Resolved, that the Halton Catholic District School Board approve Borrowing By-Law No. 
2014 F04 in the amount of Three Million, Two Hundred and Seventy Five Thousand Dollars 
($3,275,000) to finance the Preliminary Construction Project for the Full Day Early Learning 
Kindergarten Classrooms Addition and Alteration Project at Holy Rosary Catholic Elementary 
School, Milton. 

These two resolutions will be replaced with two updated resolutions for the Holy Rosary Catholic 
Elementary School Kindergarten and Classrooms Addition Project as presented in the 
recommendations below. 

 

CONCLUSION: 

The Board received School Priorities Capital Approval funding to construct the Kindergarten and 
Classrooms Addition at Holy Rosary Catholic Elementary School, Milton on November 9, 2015. 

The new Kindergarten classroom facilities are expected to be ready for September 2016 occupancy 
while the new addition section is expected to be ready for occupancy by March 2017.  
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Furniture and equipment is not included as part of this project.  Surplus furniture and equipment from 
other schools will be utilized and new furniture and equipment, if required, will be provided through 
the regular replacement furniture and equipment operating budget.  

The preliminary project budget estimate for the Holy Rosary Kindergarten and Classrooms Addition 
Project is $5,075,000, and will be funded by the Ministry.  Once the construction tenders are 
received, the Preliminary Project Budget estimates will be updated accordingly. 

RECOMMENDATIONS: 

The following resolutions are respectfully submitted for Trustee consideration and approval: 

RESOLUTION:      Moved by: 
       Seconded by: 
 
RESOLVED, that the Halton Catholic District School Board rescind Board Resolution #44/14 
and #45/14.   
 

 

RESOLUTION:      Moved by: 
       Seconded by: 
 
RESOLVED, that the Halton Catholic District School Board approve a Preliminary Construction 
Project Budget not to exceed $5,075,000 for the Kindergarten and Classrooms Addition 
Project at Holy Rosary Catholic Elementary School, Milton. 
 

 

RESOLUTION:      Moved by: 
       Seconded by: 
 
RESOLVED, that the Halton Catholic District School Board approve Borrowing By-Law No.2016 
F02 in the amount of Five Million and Seventy Five Thousand Dollars ($5,075,000) to finance 
the Preliminary Construction Project for the Kindergarten and Classrooms Addition Project at 
Holy Rosary Catholic Elementary School, Milton. 
 

 
REPORT PREPARED BY:  J. DUFFIELD 
  MANAGER, SCHOOL CAPITAL AND RENEWAL 
 
  A. DUFFIELD 
  SENIOR ADMINISTRATOR, FACILITY MANAGEMENT SERVICES 
 
  R. NEGOI 
    SENIOR ADMINISTRATOR, BUSINESS SERVICES  

 
G.A. CORBACIO 

  SUPERINTENDENT, FACILITY MANAGEMENT SERVICES 
   
REPORT SUBMITTED BY: G.A. CORBACIO 
  SUPERINTENDENT, FACILITY MANAGEMENT SERVICES 
    
 
REPORT APPROVED BY:  P. DAWSON 

DIRECTOR OF EDUCATION AND SECRETARY OF THE BOARD 
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HOLY ROSARY CATHOLIC ELEMENTARY SCHOOL - MILTON

EXISTING SITE PLAN
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HOLY ROSARY CATHOLIC ELEMENTARY SCHOOL - MILTON

PROPOSED SITE PLAN
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REPORTING SCALE % COMPLETE TASK DESCRIPTION 2015

100 80 60 40 20 S # DEC JAN FEB MAR APR MAY JUN JUL AUG SEP OCT NOV DEC JAN FEB MAR

Renovation =  Convert 3 classrooms into 2 Kindergartens TEAM 
LEADER

Svedas SCH

ACT

MacKeen SCH XXX
ACT

Duffield SCH

ACT

MacKeen SCH XX
ACT

MacKeen SCH

ACT

MacKeen SCH

ACT

MacKeen SCH X
ACT

MacKeen SCH

ACT

MacKeen SCH X
ACT

DEC JAN FEB MAR APR MAY JUN JUL AUG SEP OCT NOV DEC JAN FEB MAR

2015

2017

2017

Holy Rosary School, Milton - Kindergarten Renovation & 8 Classroom Addition

DATE:  December 4, 2015

Addition =  8 classroom, Spec Ed + 4 seminar Rms -two floor 
addition + 1st & 2nd level Reno                                                                                                                                         

2

6

9

1 Building Permit Submission & Town of Milton Issue

Renovation - Construction Period (July 1 - Aug.31)

3 School Board & Ministry Approvals

2016

Tender  (3 weeks - General Trade & All SC contracts )

Contract Shop Drawing Submissions & Review

2016

Addition - Occupancy & Move In  School F&E  

4 Award Contracts (SC01 & all SC's)

8 Addition - Construction Period Starts (July 1- Dec. 31)

7 Renovation - Occupancy & School F&E  (Sept.1)

5

66
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Halton Catholic District School Board 

By-Law No. 2016 F02 
 

WHEREAS, the Halton Catholic District School Board deems it necessary to extend the 
borrowing By-law 2016 F02 in an amount not exceeding the sum of Five Million, and Seventy 
Five Thousand Dollars ($5,075,000) to provide permanent funding for Kindergarten (FDK) 
Program and Classrooms Addition for Holy Rosary Catholic Elementary School until the 
amounts advanced are recovered. 
 

AND WHEREAS, no debentures in respect of the said work have been pledged or 

otherwise disposed of. 

 

NOW THEREFORE, the Halton Catholic District School Board enacts as follows: 

 

1. THAT either the Chair of the Board or Vice Chair of the Board together with the Secretary 
of the Board or Treasurer of the Board, of the Halton Catholic District School Board be 
and they are hereby authorized and empowered to borrow on behalf of the Halton 
Catholic District School Board from time to time as may be required from TD Canada 
Trust by way of promissory note and/or by way of overdraft such sums as may be 
necessary, but not exceeding in all the sum of Three Million, Two Hundred and Seventy 
Five Thousand Dollars ($5,075,000). 

 

2. THAT either the Chair of the Board or Vice Chair of the Board together with the Secretary 
of the Board or Treasurer of the Board, are authorized to pay or allow the said Bank 
interest on the said sum so borrowed at 1.95%, or the rate in effect on March 1, 2016 as 
notified by the Bank. 

 

3. THAT either the Chair of the Board or Vice Chair of the Board together with the Secretary 
of the Board or Treasurer of the Board, be authorized and empowered on behalf of the 
Halton Catholic District School Board to sign and execute under, its corporate seal, a grid 
promissory note and/or cheques representing any sum or sums so borrowed and deliver 
the said note to the said Bank.  Any cheques signed by either the Chair of the Board or 
Vice-Chair of the Board together with the Treasurer of the Board and presented for 
payment at a time when there are not, in the hands of the Bank, funds of the Halton 
Catholic District School Board, the amount of such cheques shall be deemed to be 
moneys loaned by the said Bank to the Halton Catholic District School Board upon the 
authority of this By-Law. 

 

4. THAT the proceeds of every such loan shall be applied for the purposes above 
mentioned but the TD Canada Trust shall not be bound to see to the application of any 
loan. 

 

5. THAT this By-Law shall come into force and have effect immediately from and after its 
passing for a period of two years. 

 

READ and FINALLY PASSED this 1st of March 2016.  

 

     

    J. Michael, Chair of the Board 

 

   

  P. Dawson, Secretary of the Board 

APPENDIX "D"
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PURPOSE: 

To introduce the proposed 2016 Facility Renewal Projects. 

 

BACKGROUND INFORMATION: 

Staff presented the Learning Environment Enhancement Program (LEEP) as Information Report 
Item 10.3 at the January 5, 2016 Regular Meeting of the Board. The goal of the LEEP is to upgrade 
the Board’s existing school facilities so that all schools offer equitable learning conditions and 
opportunities for students. In addition to the enhancement of the Board’s learning environment, 
school facilities require ongoing renewal to maintain the quality of the Board’s current learning 
spaces.  For 2016, four major renewal areas need to be addressed and include the following: 

 Energy Efficient Lighting Systems – The current fluorescent lighting systems in certain 
schools are nearing the end of their useful life cycle and will be upgraded to a more energy 
efficient LED lighting system, which will include control and monitoring capabilities.  LED 
lighting systems are approximately 30% more cost efficient than traditional fluorescent 
lighting.  LED lighting combined with a full lighting controls package, including daylight 
sensors and central monitoring, can further optimize the efficiency of a school’s lighting 
system.  The energy savings from LED lighting systems will directly result in operational cost 
savings for hydro-electric expenditures.  

 Mechanical System - Heating, ventilating and air-conditioning (HVAC) systems are a vital 
component to a school’s learning environment.  A number of HVAC systems throughout the 
Board are nearing the end of their useful life cycle, and consequently, a number of new 
mechanical components require replacement to maintain a proper indoor environment for 
staff and students. Wherever possible, the new HVAC systems will be upgraded with more 
energy efficient equipment to help reduce operating expenses.  

 Roof Replacement – A weather-tight roofing system is an integral component of a school 
building to ensure a safe indoor environment that supports learning.  Water infiltration 
through a roof can lead to extensive structural damage to a school building and potentially 
result in mold issues.  A full assessment of the Board’s facilities roofing systems has been 
completed, and the consultant’s recommendations will be considered in identifying roof 
replacement projects.  

 School Refresh - The Board has many schools which were constructed pre-2000 that now 
appear dated with many wear and tear items that need to be addressed as they near the end 
of their useful lifecycles. School Refresh projects seek to update building components to 
bring the school up to the Board’s latest building standards. Exterior doors, lockers, 
washroom partitions, wall tiles, flooring, stair treads, painting, asphalt, concrete and cladding 
repairs are some of the items captured by school refresh projects. The scope of the school 
refresh work at each school will be determined based on the individual needs of the 
school/site.  
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COMMENTS:  

Board staff has identified a number of facility renewal projects that need to be completed in 2016.  
The table below summarizes the renewal projects to be completed in 2016, and indicates the 
corresponding school location where the work will be completed.  A description of the respective 
facility renewal projects at each identified school can also be found below. 

Please note, that other facility renewal needs may arise during the remainder of the school year 
which may require attention in 2016.  If there is a significant facility renewal project, it will be 
presented to the Board at a later date for approval. 

 

Proposed 2016 Facility Renewal Projects 
 

School 
LED 

Lighting 
Systems 

Mechanical 
Systems 

Roof 
Replacement 

School 
Refresh 

Estimated 
Preliminary 

Budget 

Holy Rosary School, 
Burlington x x x x $     1,820,000 

Mother Teresa School   x     $        150,000 

Our Lady of Peace School x x   x $     1,835,000 

Sacred Heart of Jesus 
School   x     $        150,000 

St. Andrew School   x     $        150,000 

St. Bernadette School   x     $        700,000 

St. Vincent School x x x x $     1,920,000 

      Sub Total 
    

$     6,725,000 

Contingency (10%) 
    

$        675,000 

Total 
    

$     7,400,000 

 

Holy Rosary Catholic Elementary School, Burlington: 

 

 The current fluorescent lighting system at the school has exceeded its projected life span, 
which is resulting in higher maintenance repair costs as ballasts fail and need replacing. The 
lighting system will be replaced with an LED lighting system that is more energy efficient and 
will reduce maintenance costs and hydro-electric consumption. 

 The rooftop HVAC units have reached the end of their useful lifespan and will be replaced 
with more energy efficient and reliable equipment. If the current HVAC units were to remain, 
there is a significant risk that any of the units could fail, resulting in a section of the school 
building being without proper ventilation, heating or air-conditioning for an extended period of 
time since these particular type of HVAC units are not stock items and would have to be 
custom manufactured. 

 The majority of the current roof, installed in 1992, has surpassed its rated lifespan of 20 
years. Without replacement of these roofing sections, maintenance costs will increase for 
both the roofing system and the resulting damage to the interior building spaces due to roof 
leakage.   

 Many wear and tear items throughout the school are at the point where they need to be 
repaired or replaced. A school refresh will upgrade both the interior and exterior components 
of the school site. The exterior upgrades will consist of painting of flashing and window 
frames, and the replacement of the front entrance asphalt. The interior upgrades will include 
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the painting of common areas, installation of wall tiles and new toilet partitions in the student 
washrooms. 

 

Mother Teresa Catholic Elementary School: 

 

 The chiller that supplies cooling to the entire school installed in 1999 can no longer operate 
on a consistent basis and it cannot be repaired. The chiller must be frequently reset during 
the cooling season and the unit struggles to maintain the cooling load on days that require 
high amounts of cooling. A new replacement chiller unit will also be more energy efficient, 
resulting in hydro-electric savings. 

 

Our Lady of Peace Catholic Elementary School: 

 

 The current fluorescent lighting system at the school has exceeded its projected life span, 
which is resulting in higher maintenance repair costs as ballasts fail and need replacing. The 
lighting system will be replaced with an LED lighting system that is more energy efficient and 
will reduce maintenance costs and hydro-electric consumption. 

 The schools heat pumps that supply heating and cooling to the individual rooms were 
installed in 1993, and have surpassed their 20 year expected life span. Each year more of 
these units fail creating uncomfortable learning spaces until repairs can be made. 
Replacement heat pump units are custom ordered and can take several weeks to be 
manufactured and delivered. Replacing all of the heat pump units that have exceeded their 
life expectancy will allow the Board to take advantage of economy of scale pricing and 
prevent future extended disruptions to the learning environment. 

 The current boiler, installed in 1993, has surpassed its expected life span and is in need of 
replacement. The single boiler system will be replaced with two boilers to meet current 
standards, which protects the school in the event that one of the boilers fails.  

 Many wear and tear items throughout the school are at the point where they need to be 
repaired or replaced. A school refresh will upgrade both the interior and exterior components 
of the school site. The exterior upgrades will consist of painting of flashing and window 
frames, and the replacement of deteriorated asphalt at the front of the building and the south 
parking lot. Interior work will include the painting of common areas, replacing the old 
corroded lockers, installation of wall tiles and new toilet partitions in the student washrooms. 
The ceiling tiles will also be replaced in areas where the heat pump units in the ceiling are 
being replaced.  

 

Sacred Heart of Jesus Catholic Elementary School: 

 

 The chiller that supplies cooling to the entire school was installed in 1999, and can currently 
only run at half capacity and it cannot be repaired. A new replacement chiller unit will also be 
more energy efficient, resulting in hydro-electric savings. 

 

St. Andrew Catholic Elementary School: 

 

 The chiller that supplies cooling to the entire school was installed in 1999, and can currently 
only run at half capacity and it cannot be repaired. A new replacement chiller unit will also be 
more energy efficient, resulting in hydro-electric savings. 
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St. Bernadette Catholic Elementary School: 

 

 The schools heat pumps that supply heating and cooling to the individual rooms were 
installed in 1992, and have surpassed their 20 year expected life span. Each year more of 
these units fail creating uncomfortable learning spaces until repairs can be made. 
Replacement heat pump units are custom ordered and can take several weeks to be 
manufactured and delivered. Replacing all of the heat pump units that have exceeded their 
life expectancy will allow the Board to take advantage of economy of scale pricing and 
prevent future extended disruptions to the learning environment. 

 

St. Vincent Catholic Elementary School: 

 

 The current fluorescent lighting system at the school has exceeded its projected life span, 
which is resulting in higher maintenance repair costs as ballasts fail and need replacing. The 
lighting system will be replaced with an LED lighting system which is more energy efficient 
and will reduce maintenance costs and hydro-electric consumption. 

 The school’s boilers were installed in 1991, have surpassed their expected life span and are 
in need of replacement. The current boilers need to be replaced with modern, high efficiency 
boilers to help reduce maintenance and energy costs. In addition, the make-up air unit, 
installed in 1991, and serves the gym and change room areas needs to be replaced. 

 The majority of the current roof was installed in 1994, and has surpassed its rated lifespan of 
20 years. Without replacement of these roofing sections, maintenance costs will increase for 
both the roofing system and the resulting damage to the interior building spaces due to roof 
leakage.   

 Many wear and tear items throughout the school are at the point where they need to be 
repaired or replaced. A school refresh will upgrade both the interior and exterior components 
of the school site. The exterior upgrades will consist of painting of flashing and window 
frames, and the replacement of the entire asphalt area. Interior work will include the painting 
of common areas, installation of wall tiles and new toilet partitions in the student washrooms.  

 

Staff are at various stages of completing the scope of work and the tendering process for the above 
noted 2016 Facility Renewal Projects.  It is anticipated that an updated report will be presented to 
Trustees by the second Board Meeting in April.  

 

FUNDING: 

The Board currently has sufficient funds to finance the 2016 Facility Renewal Projects through the 
various capital funding available either in deferred revenues or reserves. The Board currently has 
approximately $12.3 million available to fund future school renewal projects. Upon completion of the 
2016 Facility Renewal Projects, the total funds available for future school renewal projects will be 
approximately $4.9 million. Furthermore, an estimated $3.75 million is expected to be allocated to 
the Board for facility renewal projects by the Ministry as part of 2016-17 school year grants. This will 
bring the available funding balance for future renewal projects, after September 2016, to 
approximately $8.65 million. 
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CONCLUSION: 

Staff has identified a number of Facility Renewal Projects that need to be completed in 2016.  The 
estimated preliminary budget for the proposed 2016 Facility Renewal Projects is $7,400,000.  Staff is 
in the process of preparing these projects for competitive construction tenders.  It is anticipated that 
an updated report regarding the 2016 Facility Renewal Projects will be presented to Trustees by the 
second Board Meeting in April.  Funding to complete the 2016 Projects is allocated from available 
capital funding in various deferred revenues or reserves. 

 
 
REPORT PREPARED BY:  J. DUFFIELD 
  MANAGER, SCHOOL CAPITAL AND RENEWAL 
 

R. MERRICK 
  ADMINISTRATOR, SCHOOL OPERATIONS AND MAINTENANCE 
 
  R. NEGOI 
  SENIOR ADMINISTRATOR, BUSINESS SERVICES 
 
REPORT SUBMITTED BY: G. CORBACIO 
  SUPERINTENDENT, FACILITY MANAGEMENT SERVICES 
 
REPORT APPROVED BY:  P. DAWSON 
  DIRECTOR OF EDUCATION AND SECRETARY OF THE BOARD 
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ITEM 10.2 
 

 

APPROVED SCHOOL EDUCATIONAL TRIPS 
ALL PROPOSED TRIPS HAVE BEEN REVIEWED PRIOR TO APPROVAL, AND ARE CONSISTENT WITH BOARD POLICY 

Dated:  Tuesday, March 1, 2016 
 

 

Listed by Destination           
 

SCHOOL GRADE(S) 
# OF 

STUDENTS 
DESTINATION PURPOSE DATES 

~ COST PER 

PUPIL 

Elementary 

St. John Paull II CES, 

Oakville 
8 58 Ottawa, ON 

the history, geography and religion studies curriculum.  Students will be 

visiting Parliament Hill, Canadian War Museum, National Gallery of Canada 

and take part in historic walking tours. Staff and students will participate in 

Mass at Notre Dame Basilica and daily prayer.  

Monday, May 30-  

Wednesday, June 1, 2016 
~ $682.00 

St. Joseph CES, 

Acton 
7 50 

Camp Brébeuf, 

Rockwood, ON 

Camp Brébeuf is a Catholic Leadership Camp for Youth.  This trip will 

encourage the development of leadership skills, provide outdoor education 

opportunities and serves to support the grade 7 Religion and Science 

Curriculum. Staff and students will participate in daily prayers 

Monday, May 30  

Wednesday June 1, 2016 
~$161.00 

St. Andrew CES, 

Oakville 
8 70-90 

Camp Muskoka 

Bracebridge, ON 

The students from St. Andrew school will have the opportunity to participate 

in activities that encourage leadership and team building skills. Students will 

participate in outdoor experimental education; student will have an 

opportunity to participate in activities from program streams designed to 

compliment the Ontario Curriculum. Staff and students will participate in 

daily prayer.  

Tuesday, May 24  Friday, 

May 27, 2016 
~$385.00 

 

 

Secondary 

St. Thomas Aquinas CSS, 

Burlington 
9 - 12 15 

University of Toronto 

Toronto, ON 

The Southern Ontario Model United Nations Assembly is a three-day 

international relations simulation for high school students. At SOMA, 

delegates gain a keen awareness of International Relations within the wider 

community as well as a deep insight into the dynamics and inner 

mechanisms of the United Nations by assuming the roles of UN 

representatives and members of other international bodies. Delegates will 

develop their ability to problem-solve and work with others who are equally 

motivated and passionate to deal with topics and issues of global concern. 

Staff and students will participate in daily prayer. 

Wednesday, February 13 -

Friday, February 15, 2016 
~ $250.00 
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St. Ignatius of Loyola CSS, 

Oakville 

 

9-12 2 

Windsor International 

Aquatic Training Complex 

Windsor, ON 

 

Swimmers will be taken to OFSAA swimming championships competition if 

they qualify and meet the time standards at the GHAC Competition. The 

participation in OFSAA Swimming will offer the students at Loyola a unique 

opportunity to actively live out the principle of collaboration and servant 

leadership in a competitive environment. Staff and student will participate 

in daily prayer.  

Monday, March 7- 

Wednesday, March 9, 

2016 

~ $100.00 

St. Ignatius of Loyola CSS, 

Oakville 

 

9-12 4 
Highlands Nordic 

Duntroon, ON 

The St. Ignatius of Loyola Nordic Team competed in its first ever Nordic 

Ski season throughout the 2015/2016 winter season. This tournament 

provides for fitness, sportsmanship, and an opportunity to display, by 

behavior and attitude, how our Christian virtues are manifested during 

competition and after. The students and staff will participate in daily 

prayers. 

Thursday, February 25  

Friday, February 26, 2016 
~ $215.00 
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  Regular Board Meeting 
 Tuesday, March 1, 2016 

 

  

INFORMATION REPORT   ITEM 10.3 

 

STUDENT ENGAGEMENT AND STUDENT VOICE 
 

PURPOSE: 

 
The purpose of this report is to provide the Board of Trustees with the third in a series of Student 

Engagement Outcome Monitoring Reports that have come to the Board over the course of the past few 

years. The Student Engagement Strategic Plan Monitoring Report reflects the Priority Focus Belonging -
 

 

BACKGROUND INFORMATION:  

 
The Halton Catholic District School Board has been committed to, and recognises that, student 

engagement contributes to higher academic achievement for all students.  Research indicates that 

students who are engaged in the life of the school, engaged in their own learning and engaged in what 

and how they are learning are far more successful. Student Engagement is measured along three 

dimensions: institutional engagement ; 

intellectual engagement ; and social 

engagement . Each dimension of engagement is 

represented by exploring some of the specific factors/indicators contributing to student engagement.   

 

The indicators presented in the attached outcome monitoring report were selected based on criteria 

including: the extent to which they represent an important dimension of the desired outcomes approved 

by the Board; data previously and/or currently available and part of an on-going data collection cycle; their 

importance to the needs of the system; and whether data collection and reporting on the indicator will 

likely lead to evidence-informed decision-making as the standard approach in all aspects of school 

improvement planning and systemic improvement efforts.  

 

The Tell Them From Me (TTFM) Effective Schools Student Survey is one of the mechanisms used to 

collect data on student engagement across our Board. Tell Them From Me was developed by The 

Learning Bar and based on the work of co-founder Dr. J. Douglas Willms. The TTFM Effective Schools 

survey allows students to provide their input into school improvement and engagement initiatives in an 

anonymous way.  The survey covers a broad range of student engagement measures including: positive 

relationships; participation in extracurricular activities; developing social skills; showing up to school on 

time; not being truant; valuing school outcomes, recognizing that these influence future outcomes; 

commitment to and motivation for learning. It replaces the Halton Youth Survey used in past years to 

gather data on these and similar student engagement indicators. 

 

COMMENTARY: 
Student Engagement is a way for youth to be involved and engaged in activities and decision making 

across our schools and system.  For students to be engaged they must be provided with opportunities to 

participate and to feel empowered while doing so.  Halton Catholic District School Board has been and 

continues to engage our students through a variety of student voice initiatives. 
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STUDENT VOICE INITIATIVE 

 

Student Voice is about students having a voice in their learning. It is connecting what is taught in the 

classroom to authentic experiences outside the school. Student voice is shaping the learning environment 

while building student skills and abilities. It helps students become active citizens and develop 

empowerment. 

 

Student Voice describes the many ways in which youth are encouraged to participate in school decisions 

that will shape their lives and the lives of their peers. 

 

The key goals of the Student Voice Initiative are to: 

- re-engage students  and close the gap in achievement for students who are not experiencing 

success, by learning more about how they learn and what helps them learn; 

- ensure that all students feel a sense of belonging in their classrooms and their schools and are 

able to participate in decisions impacting on their educational experience; and 

- involve students meaningfully in articulating what would help to strength their engagement in their 

learning environments. (Ministry School Effectiveness Framework document) 

 

STUDENT VOICE INDICATORS: (Ministry of Education) 

 

1. Have Activities outside the classroom 

2. Help students learn life skills 

3. Offer a socially inclusive environment 

4. Be an academically inclusive environment 

5. Empower students to speak their mind 

6. Allow students to give feedback on learning experiences 

7. Keep student informed 

8. Give a high-quality education 

9. Encourage eco-friendly practices 

 

CONCLUSION: 

 

The student engagement outcome monitoring report reflects the strategic priorities and commitments 

strategic plan and form the basis for ongoing work by staff in all schools. The 

 student success team, working in concert with Research & Development Services will continue to 

develop, evaluate and prioritise potential student engagement initiatives and activities consistent with the 

strategic priorities and commitments articulated within the strategic plan, and will coordinate the tracking 

of detailed action plans at the school and system level to ensure that student engagement priorities are 

achieved. 

 

REPORT PREPARED BY: C. REMPEL 

 RESEARCH OFFICER 

    

REPORT SUBMITTED BY  C. MCGILLICUDDY 

 SUPERINTENDENT  STUDENT SUCCESS  

 

REPORT APPROVED BY: P. DAWSON 

 DIRECTOR OF EDUCATION AND SECRETARY OF THE BOARD 

77



outcome  monitoring 
│

Students are engaged at their school and in their learning 

Student Engagement is comprised of three dimensions: institutional engagement, intellectual 
engagement, and social engagement. Institutional engagement refers to students participation in 
the formal requirements of schooling; intellectual engagement is students’ emotional and cognitive 
investment in their learning. Social engagement represents students’ sense of belonging and participation 
in school life. Student engagement is a long-term disposition towards learning—viewing learning as fun, 
seeing it as important, seeing the value of working with and functioning as a part of a team, being a part 
of a social institution—critically important lifelong skills (Willms, 2011). Student engagement is an 
important strategy to support achievement, and each dimension is an important outcome in and of itself. 
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Students’ Intellectual Engagement can be measured 
through an intellectual engagement composite score 
from the TTFM student survey. This indicator 
measures whether students are intellectually engaged 
and find their learning interesting, enjoyable, and 
relevant.  

 63 percent of students in Grades 7 through 12 reported 
being intellectually engaged (Canadian norm: 50%) 

 64% of girls and 63 percent of boys reported being 
intellectually engaged (the Canadian norm for girls is 
51% and 48% for boys). 

students have a deep investment in their 

learning, they are challenged appropriately, motivated 
to learn, and put extra effort into their studies. 

Students’ Institutional Engagement can be measured 
through students who value schooling outcomes. 
This indicator from the Tell Them From Me student 
survey measures whether students believe that 
education will benefit them personally, economically, 
and will have a strong bearing on their future. 

 97 percent of students in Grades 4 through 6 reported 
valuing school outcomes (Canadian norm: 96%) 

 72 percent of students in Grades 7 through 12 
reported valuing school outcomes (Canadian norm: 
73%) 

showing up to school on time, not 

being truant. Students value schooling outcomes, 
recognize the importance to their long-term future, 
seldom skip class, and do their homework. 

97 97 96 87 83 79 65 61 59
0

25

50

75

100

Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12

P
e

rc
e

n
ta

g
e

Students Value Schooling Outcomes

15-16 13-14

78



 Student engagement in all three dimensions (institutional, intellectual, and social engagement) decline 
as students get older. This finding is consistent with Canadian norms. 

 Socialization research indicates that as students move into secondary school, peers become their 
primary agents of socialization.  As student bonding with peers increases, bonding with parents and 
school decreases.  

Institutional engagement, intellectual engagement, and social engagement are only three indicators chosen 
from the Tell Them From Me survey data to highlight student engagement. TTFM reports provide staff with 
an opportunity to dig deeper into engagement around social-emotional indicators like: participation in 
school sports or clubs, positive friendships, homework and study habits, attendance, student interest and 
motivation; as well as physical health and academic outcomes; and the drivers of student outcomes. 

Four school-level factors are consistently related to student engagement. They are: quality instruction, 
teacher-student relations, the classroom learning climate, and teacher’s expectations for success. 

Success in student engagement at HCDSB will be measured in part through future reporting cycles of the 
Tell Them From Me (TTFM) survey. The survey provides a means for the continuous monitoring of student 
outcomes and schooling processes based on the best evidence from numerous studies on school 
effectiveness. The student survey is designed to assess student engagement and health and wellness, 
and ten of the classroom and school “drivers” of student success. The survey offers a unique window into 
the perceptions and opinions of students. 

Turning the curve on student engagement requires letting students know that they have been heard, that 
their voice matters, and their ideas are being considered.  

Institutional—academic success, credit accumulation, and high school graduation. Post-secondary 
destinations. Orientation to good work and personal responsibility 
Intellectual—confidence as knowledge-builders, problem-solvers, conceptual thinkers, self-motivated 
learners. Orientation to original work and often collaboration 

Social—friendships, social networks, sense of belonging, self-confidence, enjoyment in school 

- Adapted from Willms, Friesen and Milton. What did You do in School Today? (2009) 
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Students’ Social Engagement can be measured 
through positive sense of belonging at  school. This 
indicator from the TTFM student survey measures 
whether students feel accepted and valued by their 
peers and by others at their school. 

 86 percent of students in Grades 4 through 6 reported a 
high sense of belonging (84 percent of girls and 87 
percent of boys) 

 72 percent of students in Grades 7 through 12 reported 
a high sense of belonging (68 percent of girls and 77 
percent of boys) 

 The Canadian norm for Grade 4-6 is 86% and 71% for 
Grade 7-12. 

students are involved in the social life of 

the school—participating in sports or clubs and 
making positive friendships. 
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HCDSB students engaged 
with their learning and 

programs in their schools 

- Minister’s Student Advisory Council Representatives 

Student engagement is a necessary condition for learning and 
achievement in our schools. Students who are engaged in the life of 
their school, in their own learning, and by what and how they are 
learning are more likely to succeed (Willms, 2011). Traditionally, student 
engagement was prioritised as a strategy to improve learning outcomes 
and skill development, but it is also an important outcome in and of 
itself. Engagement is a long-term disposition toward learning – viewing 
learning as important, putting effort into studies, collaborating and 
working with peers, using higher order thinking skills to solve complex 
problems, and being a part of a social institution are critically important 
lifelong skills that will benefit students in their post-secondary pathways 
and into adulthood. 

Instead of viewing student engagement as a fixed trait of students, it is 
preferable to think of it as a fluid state of being, which can change as 
students proceed through school (Sinclair et al., 2003). And while the 
onus to succeed at school ultimately rests with the student; peers, 
families, and school staff can play an important role in shaping student 
engagement. Research conducted by The Learning Bar provides 
compelling evidence that schools vary substantially in their levels of 
engagement, even when students' backgrounds are taken into account. 
Moreover, school staff can take concrete steps towards increasing 
student engagement. 

Earlier in this document, we mentioned four school-level factors that are 
consistently related to student engagement from the research on the 
subject. These drivers are: quality instruction, teacher-student relations, 
the classroom learning climate, and teacher’s expectations for success. 
These factors are consistently related to student engagement and 
contribute to differences among schools in their levels of engagement. 

Quality Instruction—important concepts are taught well, class time is 
used efficiently, and homework and evaluations support course 
objectives; students find classroom instruction relevant to their every 
day lives; classroom instruction is well-organized, with a clear purpose, 
and with immediate and appropriate feedback that helps them learn. 

Teacher-Student Relations—Students feel that teachers are responsive 
to their needs, and encourage independence with a democratic 
approach. 

Classroom Learning Climate—There are clear rules and expectations 
for classroom behavior. Students understand these and teachers 
maintain high expectations that they be followed. 

Teacher’s Expectations for Success—The school staff emphasize 
academic skills and hold high expectations for all students to succeed. 

Lastly, this data collection and research needs to be brought to life in 
our schools by listening to and learning from students. Student voice is 
a social skill that is part of student engagement and promotes the active 
and independent engagement of students in the learning process. It is 
key to understanding students’ ideas on what captivates and helps 
them in their learning and well-being. 80



 Support opportunities for student leadership and engagement in school, board, parish and 
community initiatives to foster strong citizenship skills such as leadership, teamwork, advocacy, 
and witness to Catholic Social Teaching; 

 Maintain Pathways programs which assist all students who are bound for workplace, university, 
apprenticeship or college to make informed decisions about career and life planning; 

 Increase student engagement and consultation, as well as students’ sense of belonging and well-
being, while maintaining high academic and behavioural expectations for students; 

 Maintain strong, positive learning cultures in schools to promote and sustain student well-being 
and positive student behaviour in a safe and healthy, faith-based learning environment;  

 Sustain teaching and learning environments that are inclusive, reflecting individual student 
strengths, needs and learning preferences while retaining each person’s dignity;  

 Provide curriculum materials, digital tools, programs, pathways and resources that reflect the 
needs, interests and demographics of our student population;  

 Ongoing attention to the mental health and well-being of all students. 

Program or Initiative Status Assigned to Due Date 

Creating Pathways to Success 
Implement a comprehensive career/life 
planning program designed to help students 
achieve their personal goals and become 
competent, successful and contributing 
members of society. 

Building Capacity 
Superintendent of  
Student Success 

Ongoing 

Safe and Welcoming Schools 
Supporting awareness of programs and 
services creating a Catholic Culture of care, 
support and well-being. 

Building Capacity 
Superintendent Special Education; 

Superintendent Curriculum; 
Superintendent Safe Schools 

Ongoing 

Student Voice—Speak Up Grants 
Speak Up projects are helping students 
engage both academically and socially by 
leading projects that they design and 
implement with the support of their learning 
community.  

Full Implementation 

Pathways Team; 
Superintendent of  
Student Success 

May 2016 

Student Senate Conference 
Planned, organized and implemented by 
Student Trustees and Senators. This 
conference reflects current themes in student 
leadership. 

Full Implementation 

Student Senate Advisors; 
Superintendent of Student 

Success 
June 2016 

Positive Asset Building 
Asset building is a research-based best 
practice for promoting positive child & youth 
development. It is aligned and infused within 
multiple system frameworks and programs 
through a focus on positive developmental 
relationships. 

Building Capacity 

Positive Asset Strategy Table; 
Superintendent Safe Schools 

Chief Officer, Research & 
Development Services 

Ongoing 
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  Regular Board Meeting 
 Tuesday, March 1, 2016 

 

  

INFORMATION REPORT   ITEM 10.4 

 

POSITIVE ASSETS AND DEVELOPMENTAL RELATIONSHIPS 

PURPOSE: 

The purpose of this report is to provide the Board of Trustees with an overview of the Positive Assets and 

Developmental Relationships Framework that will be initiated across the Halton Catholic District School 

Board to support our Strategic Priorities and Board Values. The report summarizes the purpose of 

positive assets and developmental relationships, draws connections to Our Board Values, and outlines a 

communication plan and schedule for sharing good news stories about what this looks like in action at our 

schools. 

 

BACKGROUND INFORMATION: 

Following a presentation to Academic Council on January 4, 2016, the Positive Assets Steering 

Committee met with school administrators in their Family of Schools meeting, January 6, 2016, to 

introduce the Positive Assets and Developmental Relationships Framework. As a part of the presentation, 

committee members led an activity where administrators were asked to map our Board Values to the 

Developmental Relationships Framework, and provide examples of how their school was building assets 

through relationships to support Our Catholic Faith, The Whole Child, Excellence in Learning, Relationships 

and Partnerships, and The Importance of Contributing to Our Communities.  Activity packages were 

created for all schools to repeat the mapping activity as a part of their January or February Staff Meeting.  

In an effort to support the sharing of best practices to build assets, foster developmental relationships 

and embody our Board Values across schools, a communication plan and schedule have been developed 

to assist schools in making their efforts visible to their parent communities and the Board.  

 

COMMENTARY: 

One way for young people to acquire the important experiences, skills and guidance they need  what we 

call positive assets  to be connected with and supported by a web of caring, supportive and responsible 

adults. Research on positive youth development indicates that the more adults who make this effort, the 

better the chances that every young person will get what they need. 

 

At HCDSB, positive assets are: 

 

• A way to collectively and uniformly understand, promote and measure positive child and youth 

development. 

• Created to clarify the positive relationships, youth competencies, self-perceptions and values 

needed for children and youth to succeed. 

• Grounded in research evidence  children with more assets are more likely to develop positively 

and less likely to participate in risk-taking behavior. 
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• For this reason, building positive assets in our students is identified as an initiative that supports 

our collective work to achieve the desired outcomes for many of our strategic priorities (mental 

health, student retention, responding to and meeting the needs of all learners, student and parent 

engagement, etc.). 

The Developmental Relationships Framework is a new dimension to asset building at the Halton Catholic 

District School Board. Developmental Relationships refer to the critical relationships students form with 

parents and other family members, with friends and peers, with staff members in schools and programs, 

and with caring adults in neighbourhoods and communities. Through the intentional work to build assets 

and view our work through the lens of relationships, we are creating conditions for young people to strive 

for deeper and broader knowledge, skill, experience, and mastery while connecting them with 

opportunities and providing them with a trusted sense of connection, coaching, encouragement, and 

practical assistance.  

 

Each month we are inviting schools to share the developmental relationships and positive assets they are 

building in their school communities. The intent is to share this work amongst our school and parent 

communities by showcasing good news stories with a focus on developmental relationships and our 

Board values, February through June 2016. 

 

 February  Express Care 

 March  Challenge Growth 

 April  Provide Support 

 May  Share Power 

 June  Expand Possibilities 

 

Submissions are due on the 15
th
 of each month to the Strategic Communications Office and can 

include photos, stories, blubs, video clips, tweets (using the hashtag #HCDSBAssets). The method of 

sharing is left open to encourage schools to share in a way that best captures the spirit of the work they 

are doing. 

 

Submissions will be shared in a variety of ways including socia  meetings, and selected 

stories will also be shared at Board Meetings throughout the year. Principals are encouraged to promote 

these stories in their school communities as well as through their website and/or newsletter. 

CONCLUSION: 

Developmental Assets®, Positive Assets, Developmental Relationships, and Family Assets are all names 

for initiatives that many of our schools are currently doing, and what is known to be good practice for 

working with children and youth. Positive Assets are aligned and even embedded in our Board Values and 

foundational pillars, school and Board priorities, Ministry of Education initiatives and many of the programs 

operating in our Board. The intent is to highlight these connections and this important work more 

intentionally moving forward. 
 

 

REPORT PREPARED BY:  C. REMPEL 

  RESEARCH OFFICER 

 

REPORT SUBMITTED BY:  T. PINELLI 

  SUPERINTENDENT OF EDUCATION, SCHOOL SERVICES 

 

REPORT APPROVED BY:  P. DAWSON 

  DIRECTOR OF EDUCATION AND SECRETARY OF THE BOARD 
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To the Halton Catholic  School Board and the Georgetown Independent 

Re: Reciting the Canadian Oath of Citizenship in class 

As a Catholic educator  retired after 34 years teaching, a former Parent Council Chair and a 3rd 

generation Canadian, I am puzzled by the Board’s decision to include a recitation of the Canadian Oath 

of Citizenship each day in class. 

This decision leans towards jingoism and is a misuse of the oath meant to be taken once by new 

Canadians. The oath was never intended to act as the Canadian version of the American Pledge of 

Allegiance. Why do we keep importing American patriotic ideals? 

Given the many important issues in education today, I cannot understand who on the Board found time 

to think up this questionable idea—let alone waste valuable Board time in passing it. As always, foolish 

ideas celebrated in the Board office must be implemented and policed by the school staff. 

What will be done to those teachers and students who refuse to take part? Will there be punishment? 

As Canadians, we have the freedom to choose how to display our patriotism. This command “patriotic” 

performance will lead to unnecessary confrontation which is no way to start a productive day.  As a 

teacher, I would have refused to take part—not because I am unpatriotic, but I see taking an oath as a 

solemn act. Once I have given my word, there is no need to do so again (and again and again). 

The Independent’s coverage of this story lacks any journalistic integrity. There is no background provided 

behind the decision. Whose brainchild is this? Was there any debate? What was the final vote? Were 

parents consulted? Were students? Has there been any reaction? Is it even proper to use the oath in 

this way? 

There is a reason why Halton Catholic “is the only board in the province that [is] asking students to read 

the Oath of Citizenship daily”.  The other Boards are respecting the oath for its intended use. 

Please give this more thought. 

 

Sincerely, 

Frank Loreto 

Proud Canadian 

Former Parent Council Chair 

St. Francis of Assisi 

Georgetown 
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