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Good evening.  Thank you for this opportunity to address and provide my views on Policy II-51 
Optional French Programming (Early French Immersion and Extended French). My name is Christina 
Settimi. I am the mother of two children enrolled at St. Mary CES – my son is in grade 3 FI and his 
younger sister is in Senior Kindergarten. At the outset, I would like to state that our experience with 
the FI program and St. Mary in general has been extremely positive.  The teachers, the quality of the 
education and the level of French instruction that he has received so have all been suberb.  As a 
result, we are eager and hopeful for his younger sister to join him in the FI program next year.  My 
family is so grateful that the Trustees voted to make FI a permanent program at the HCDSB and 
appreciate all of the work that the Trustees and the Board staff are doing to develop and support 
French language programs at the HCDSB. 
 
In furthering that goal, the importance of Policy II-51 cannot be understated.  This is a critical 
opportunity for you, the Trustees, to not only bring transparency to the administrative process and 
promote goodwill amongst stakeholders, but also to chart a course of action for the Board and define 
the limits within which it can exercise judgment.  
 
With that said, while I think that Policy II-51 is both a necessary and welcome addition, I believe it 
falls significantly short of achieving what it ought to achieve and does nothing to address the serious 
deficiencies with the current delivery and administration of Optional French programs by HCDSB and, 
specifically the EFI program.  In my view these are (i) the lack of access to French language 
programming; and (ii) relatedly, the need to align programming for French language families. 
 
Equitable Access to French Language Programming 
 
As you have been made aware by previous delegations and by the data that has been presented by 
Board staff, there is a high and growing demand for FI programming at the HCSDB and this trend is 
expected to continue for the foreseeable future.  Board staff has presented enrolment data for the 
2019-2020 school year showing that, as of June 2019, there were 108 students left on the FI waitlists 
(compare this to the mere 15 students on the waitlists for the Extended French programs).  That’s 
108 students in YOUR Board who have a desire and, in fact, a right, to access French Immersion 
programming but are being denied. Yet, notwithstanding this fact, Policy II-51 does not reflect a 
positive commitment by the HCDSB to expand the program to ensure equitable and inclusive access 
to FI by our students.  
 
The FI program has been offered by HCDSB since 2013 and has been a permanent program for 
nearly 2 years.  While I do appreciate and recognize that the Board has taken certain measures 
to align Optional French programs, it perplexes me that, despite clear demand and high waitlists 
in three of the four Regional offerings, there have been no efforts made to expand the EFI 
program beyond two 23 student classes at each Regional site. Staffing challenges are routinely 
cited by the Board as the limiting factor. Yet, neighboring Boards, both Catholic and Public, have 
managed to expand their French Immersion programs – some with even earlier entry points than 
Grade 1 – and have been offering French Immersion programming for decades, despite facing 
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the same struggles regarding staffing and accommodation.  Why is this? HWCSB added 2 new 
EFI sites for 2019.1  WCDSB, whose EFI program is even younger than ours, has established a 
formal expansion plan for their program, adding 2 new sites for 2019, 2 more for 2020 and has 
identified an additional expansion site.2 TCDSB added 5 new French Immersion sites in 2017 and 
another 5 in 2018 and has extended its recruiting to Quebec to find qualified teachers. 3 Other 
Catholic Boards are making it work.  Why can’t we?  Why doesn’t the Board have a strategy in 
place for expanding the programing and for recruiting and retaining French teachers?  We are 
already years behind our neighbouring Boards and the gap only keeps widening. 
 
In Halton, our public counterpart, the HDSB, has unlimited enrollment in its EFI program. That is 
a huge inequity in programming for Halton students. Our students are being placed at a 
significant disadvantage relative to their public counterparts .   
 
I would also like to point out that, despite the so-called “staffing crisis”, and despite the 
increasing demand for French Immersion vs. Extended French, and despite the reams of evidence 
that were presented by delegates in 2016 and 2017 on the benefits of Early French Immersion 
vs. Extended French, the Board has inexplicably created yet another Extended French site for 
2019 at Our Lady of Peace.  As of June, 2019, there were only 15 students enrolled in the program. 
15! That’s half a class. This is a complete waste of resources that could have and should have 
been used to support an expansion of the EFI program at a new site.  If there is truly a “staffing 
crisis” then it is incumbent on the Board to be strategic about maximizing French teacher 
resources.  You cannot be wasting those resources by running programs at half-capacity.   
 
I would like to remind the Trustees that on November 21, 2017, you passed Resolution #204/17 
which requires that the Board make EFI and FI to grade 12 strategic priorities, including a setting 
a plan of action for the programs at their current or GREATER capacity.   
 
Policy II-51, as drafted, will not help to achieve this objective.  The language used in the policy – 
“where possible”, “where feasible”, “will be considered” – gives the Board de facto unfettered 
discretion to make significant, high-impact changes to the delivery of FSL programming – and 
leaves you, the Trustees, with little oversight or authority to define the limits of that discretion.  
As drafted, Policy II-51 simply maintains the status quo and enables the Board to continue to fall 
back on the “staffing crisis” narrative.   
 
Rather than addressing accessibility measures, the focus of Policy II-51 appears to be primarily 
on the Director’s discretion to relocate programming. Program relocation is only one strategy 
for dealing with accommodation and enrolment pressures, but it is far from the only one.  
Moreover, relocation will do absolutely nothing to address the current unmet demand for FI.  

                                                           
1 https://www.hwcdsb.ca/learn/frenchimmersion/ 
2 https://www.wcdsb.ca/wp-content/uploads/sites/36/2017/03/FI-Review-Final-Board-Report.pdf 
3 https://www.thestar.com/news/gta/2018/05/18/french-teachers-in-high-demand-as-popularity-of-immersion-programs-
soars.html 
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Relocation of a program due to accommodation pressures is a band-aid solution and should not 
be the priority. At a minimum Policy II-51 should explicitly state that, to address enrolment 
pressures, portables, boundary changes and opening new French Immersion sites are 
contemplated before any other accommodation solution. Shuffling programming between sites 
doesn’t address the real problem, which is that there simply aren’t enough spaces being offered.  
 
I am particularly troubled by how little oversight Policy II-51 gives the Trustees with respect to 
delivery of Optional French Programming at HCDSB.  I appreciate that the role of the Board of 
Trustees is governance, but, in my view, ensuring delivery and access to quality and in-demand 
educational programming is NOT an operational decision. The express roles of the Trustees are 
to “deliver effective and appropriate education programs to its pupils” and to “develop, monitor 
and evaluate the effectiveness of policies to promote the Board’s goals” . Your role is to represent 
your constituents and to ensure that that our voices are heard. You were voted in by us. You 
work for us.  Policy II-51 gives the Trustees no say or opportunity to vote on significant changes 
regarding Optional French programming, including program phase-out.  How can you fulfill your 
mandate if there are no mechanisms in place to hold the Board accountable to your own 
resolutions and the Board’s strategic plan?  
 
Trustees, other Boards are maintaining these programs and are expanding them to additional 
schools. In 2018, the Federal Government announced the 2018-2023 Action Plan for Official 
Languages with a commitment to provide $500 million in new funding to support French language 
learning – this is nearly FOUR times the amount of funding allocated by the Federal government in 
2017 when the FI program was first made permanent.4 The Ministry of Education is taking action on 
the supply, recruitment and retention of FSL teachers.5 HCDSB is projected to receive a Language 
Grant of $8,841,022 for 2019-2020 to support delivery of Optional French programming (a 4.43% 
increase over the 2018-2019 revised estimates).6 Despite provincial budget cuts, HCDSB is projected 
to receive 2M more in total funding for 2019-2020 than in 2018-2019.  Moreover, provincial budget 
cuts did not impact the additional funds received per student enrolled in an Optional French program 
($383.11 per student enrolled in FI, starting in grade 1 and $343.46 per student enrolled in EF, 
starting in grade 5). 
 
This is the perfect time to review, renew and strengthen HCDSB’s commitment to French 
Immersion programming and to take affirmative action to provide the French language learning 
opportunities that HCDSB families want and deserve. 
Aligning FI Programming for Families 

                                                           
4 https://www.canada.ca/en/canadian-heritage/services/official-languages-bilingualism/official-languages-action-
plan/2018-2023.html 
5 https://www.youtube.com/watch?v=cLbTr4rDyN4 and https://on.cpf.ca/cpf-ontario-welcomes-education-ministers-
commitment-to-meet-growing-demand-for-fsl-teachers/ 
6 http://www.edu.gov.on.ca/eng/funding/1920/GSNProjection2019-20.PDF.  Despite provincial budget cuts, HCDSB is 
projected to receive 2M more in total funding for 2019-2020 than in 2018-2019.  Moreover, provincial budget cuts did not 
impact the additional funds received per student enrolled in an Optional French program ($383.11 per student enrolled in 
FI, starting in grade 1 and $343.46 per student enrolled in EF, starting in grade 5). 
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The second major shortcoming of Policy II-51, in my view, is that it contains no mechanisms to 
accommodate or align programming for families.   
 
Because HCDSB places a cap on French immersion enrolment numbers and because program allocations 
are determined by random lottery, it is critical that any Policy include mechanisms to support and 
accommodate FSL families.  In particular, I urge the Board to adopt a “sibling rule” which gives admission 
priority to younger siblings of children enrolled in Optional French programming. 
 
Board staff argues that providing an advantage to families is not “equitable”.  I strongly disagree with 
this proposition. In fact, I would argue the opposite:  it is far less equitable to deny children within the 
same family unit equal educational opportunities, than it is to align programming for families. 
 
Siblings who are denied access to the same educational opportunities are placed at a disadvantage 
relative to one another. This promotes division and disruption within the family unit, often leading to 
resentment and jealousy, which puts children at greater risk of stresses from ruptured relationships and 
the upheaval of family life.  Is this equitable? 
 
Policy II-51 ignores the very real and significant hardships that are faced by families having their children 
in different language streams and/or potentially attending different schools altogether. These include: 
(i) significant logistical pressures for families who may not be able to juggle having children at different 
schools; (ii) educational disparity between family members; and (iii) hindering families becoming fully 
immersed in a single school community.  The current Registration system of a random lottery with no 
family accommodation measures has and will continue to lead to inequitable and sometimes non-
sensical results (like this year’s situation of one twin being accepted into EFI and the other being denied).  
How is this equitable? 
 
The Catechism teaches us that family is the “principal cell or building block of human society” and that 
“[a]uthority, stability, and a life of relationships within the family constitute the foundations for freedom, 
security, and fraternity within society” (2207).  Giving siblings a shared experience bonds them and 
creates a closer relationship to each other and also to their communities, be it the school community or 
otherwise.  Studies show that children can have a positive impact on their younger sibling’s academic 
performance by being role models, sharing knowledge about school and teachers and assisting with 
homework.7 
 
The importance of giving siblings a shared experience is reflected in the French immersion policies and 
administration of our neighbouring Boards.  For illustration purposes, the following table sets out the 
admission policies of our neighbouring Boards that, like HCDSB, implement a capped enrolment and/or 
lottery allocation system for EFI.   
 
 

                                                           
7 https://www.iser.essex.ac.uk/research/publications/working-papers/iser/2014-40.pdf 
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Board Enrollment Cap Sibling Rule 

HCDSB Yes,  
184 total spaces 
 

No 

PDSB Yes 
 
25% of the total annual 
Gr. 1  

Yes: “Students who have older siblings in the elementary French Immersion program (grades 1-7 FRENCH 
IMMERSION) as of September 2012 would not be included in the randomized selection process provided that the 
sibling was still in French Immersion and that they apply online by the deadline. Upon registration younger siblings 
would be automatically accepted into the French Immersion program .”8 
 

TCDSB Yes Yes: “Admission shall be administered by the following considerations:  
a) Priority 1: Resident pupils who are applying to the French Immersion Program who have a sibling enrolled 

in the same French Immersion School who will be returning the next year…”9 
 

HWCDSB For year one (JK) 
French only.  No cap 
for Year 2 (SK) entry, 
which is the main entry 
point for the program. 

Yes: “Spaces are allotted for students turning 4 years of age during the current year on a first come, first served 
basis as outlined below: 1. Catholic students who live in the immediate boundary of the French Immersion Catholic 
Elementary School. 2. Catholic students who live in the French Immersion boundary of the Catholic French 
Immersion school, and who have a sibling already attending the French Immersion Program at the school.  3. 
Catholic students who live in the French Immersion boundary of Catholic French Immersion School 4. Catholic 
students who live outside both school boundaries.”10 
 

WCDSB Yes Yes: “Once a family wins the lottery, all subsequent siblings in the family are guaranteed a place in the program if 
they self-identify at the time of each sibling’s registration.”11 
 

YCDSB  Yes: “Following January 25th, 2018, applications received by that date, will be prioritized as follows:  
- Siblings of students presently in the French Immersion program.  
- SK students in FI schools, or living in the English boundary of the FI school (Except for St. Brendan, St. Mark and single 

track FI schools)”12 
 

DPCDSB Yes 
 

Yes, for same-age/same-grade siblings: “In the case of an application by same-age/same-grade siblings, the parent 
guardian shall submit one application per same-age/same-grade sibling.”13 
 

                                                           
8http://www.peelschools.org/parents/programs/french/Documents/Application%20Registration%20for%20FI%20and%20EF%20Programs_CISS_15.pdf 
9 https://www.tcdsb.org/Board/Policies/Documents/SP02.pdf 
10 https://stjs.hwcdsb.ca/282177--French-Immersion-Kindergarten-Registration-2019?fileID=381712 
11 https://www.wcdsb.ca/wp-content/uploads/sites/36/2017/03/Parent-French-Immersion-Information-Brochure.pdf 
12 http://sjw.ycdsb.ca/wp-content/uploads/sites/80/2017/11/SJW-FI-Parent-Night2017.pptx 
13 2019-20 French Immersion Information Session Presentation 
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As you can see, a majority of the neighbouring Boards which have a FI enrolment cap explicitly 
give enrolment priority to siblings. For Boards that do not have a sibling policy – like HDSB 
and YRDSB – there are typically other mechanisms in place, like uncapped enrolment, to 
facilitate equitable access to programming. Some Boards, like TDSB14, HWDSB15 and WRDSB16 
have sibling rules AND unlimited enrolment because they recognize the importance of 
keeping families together.  Of the Boards that I reviewed, HCDSB was the ONLY Board that 
has both capped enrolment and no mechanisms whatsoever to accommodate families.  This 
is NOT equitable. 
 
There are other benefits to a “family acceptance”, besides educational parity for siblings.  Having 
all family children enrolled in Optional French programming reinforces the French education and 
contributes to a greater connection with the language.  Moreover, attrition is less likely from 
students who have an older sibling enrolled in the program and whose families have already 
demonstrated a commitment to the program. These factors will only strengthen and support the 
sustainability of Optional French programming.   
 
If the Board has any desire at all to support its families and strengthen the Optional French 
programs, a sibling policy is a necessary tool for achieving that objective.  
 
Board Staff raises concerns about overcrowding and accommodation pressures at the 
optional program school and/or a drain on regular track programming should a sibling policy 
be implemented. Before you make your decision, I urge the Trustees and the Policy 
Committee to investigate past and projected sibling enrolments per annum to determine, 
statistically, how many program spaces are actually being taken up by siblings in any given 
year.  
 
If it is determined that a full sibling priority policy as proposed is not presently supported, 
then I implore the Board to consider interim measures until such time as other 
accommodation mechanisms can be implemented. One such mechanism could include, for 
example, a grandfather clause for siblings of students currently enrolled in Optional French 
programs. Another option could be to return to a First-Come, First-Serve (“FCFS”) method of 
determining program allocations.  A FCFS system is not inherently less fair than a random 
selection process. In fact, I would argue that a FCFS system actually does a better job of 
allocating spaces to families that are truly committed to the program versus, a lottery system, 
which attracts speculative applicants taking a “wait and see” approach.  
                                                           
14 “The Board supports a Sibling Rule which ensures that children with siblings in the French program in the school and who will 
be in attendance the following year will have a priority placement”. Source: 
http://ppf.tdsb.on.ca/uploads/files/live/91/1751.pdf 
15 “Grade 1 siblings entering French Immersion may attend the same school as their older sibling currently in French Immersion, 
space permitting. Applicants with siblings who will attend FI at the school in 2019-20 will be offered a placement prior to the 
random selection process.” Source: https://www.hwdsb.on.ca/wp-content/uploads/2018/09/FrenchImmersionBooklet-2018-
WEB.pdf and https://www.hwdsb.on.ca/fessenden/files/2018/01/French-Immersion-Procedure.pdf 
16 “Students who live within the boundary of the neighbourhood school, or who have an older sibling attending a French 
Immersion school, are considered “home” students for the purpose of Grade 1 French Immersion registration. Students in these 
situations have priority for entry into the Grade 1 French Immersion class if they register by January 31. All registrations after 
February 1 are accepted on a first-come, first-served basis”. Source: https://www.wrdsb.ca/french/faq/ 
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Speaking for my own family, it is extremely important to us that that our children be afforded the 
same educational opportunities and that we are able to fully engage with and become part of 
the fabric of the school community.  My daughter has been hearing about the French Immersion 
program from her brother for 3 years now and she’s so enthusiastic and excited about joining 
the program next year.  She will be devastated if she is denied that opportunity and my husband 
and I will be put in the undesirable position of having to decide between a Catholic education 
and a French Language education for her.  And, make no mistake, enrolling her in Ecole Forest 
Trail is an option that we will consider. This is not a choice that we should have to make.   
 
FI families have demonstrated a commitment to having their children learn French in effective, 
accessible programs.  We expect our commitment to be matched by the Board. HCDSB has NOT 
been meeting that expectation and, as currently drafted, Policy II-51 will do nothing to change 
that. 
 
Concluding Remarks: 
 
Trustees, I am asking you tonight to recognize that additional work needs to be done to meet the 
high demand for EFI in our Board.  Too many students who wish to access the EFI program are 
being denied. We should not and cannot be shortchanging our students by making them choose 
between a Catholic education or an accessible French program in the public system or to move 
out of Halton altogether to obtain a comparable level of Catholic and Early FI education that is 
being offered by neighbouring Boards. 
 
My expectation from HCDSB is that our children will have the same, if not better, opportunities 
to learn French that are enjoyed by other children across the province and country.  I strongly 
urge you to support expanding the EFI program to give HCDSB children the highest possible 
academic achievement in French and to ensure that the Optional French Language policy under 
consideration include mechanisms that allow you to hold the Board accountable to deliver 
equitable, accessible and inclusive French language programming for all students that want it.   
 
In the meantime, I urge the Trustees and the Board to adopt mechanisms that will accommodate 
families within the same school and language programs, namely, a sibling enrollment priority 
policy or, at the very least, a flexible boundary policy.  Children within the same family unit should 
not be subjected to educational disparities, and parents should not be presented with additional 
obstacles and hardships that will arise from having their children being denied accommodation 
in the same school. Failure to consider and implement any measures at all to accommodate 
families ignores the significant commitment that these families have already made to the 
program and in support of French-language learning at HCDSB. 
 
Thank you sincerely for taking the time to hear my concerns this evening.  I welcome further 
discussion as this matter is extremely important to my family and our community. 
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Policy II-51: It Comes up Short

 Need to address lack of access to French Immersion 

Programming

 Need to align programming for and provide supports for FSL 

Families
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Equitable Access to French Language 

Programming

10



Optional French Enrolment Numbers

Source: June 11, 2019 Policy Committee Meeting Action Report, Item 4.4
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Board Resolution #204/17
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Role of the Board of Trustees
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Funding for FSL Programming

http://www.edu.gov.on.ca/eng/funding/1

920/GSNProjection2019-20.PDF
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FSL Funding cont’d

 Grant for Student Needs (GSN): FSL Allocation in the Language Grant 

supports additional funding for Optional French Students
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Supporting FSL Families
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Family in the Catholic Faith

 2207 The family is the original cell of social life. It is the natural society in 

which husband and wife are called to give themselves in love and in the gift 

of life. Authority, stability, and a life of relationships within the family 

constitute the foundations for freedom, security, and fraternity within 

society. The family is the community in which, from childhood, one can learn 

moral values, begin to honor God, and make good use of freedom. Family life 

is an initiation into life in society.

Catechism of the Catholic Church, http://www.vatican.va/archive/ENG0015/__P7T.HTM
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Board Cap Sibling Policy

HCDSB Yes (184 spaces) None

PDSB Yes (25% Gr. 1 

enrollment)

“Students who have older siblings in the elementary French Immersion program (grades 1-7 FRENCH 

IMMERSION) as of September 2012 would not be included in the randomized selection process 

provided that the sibling was still in French Immersion and that they apply online by the deadline. 

Upon registration younger siblings would be automatically accepted into the French Immersion 

program

TCDSB Yes “Admission shall be administered by the following considerations: 

Priority 1: Resident pupils who are applying to the French Immersion Program who have a sibling 

enrolled in the same French Immersion School who will be returning the next year…”

HWCDSB Yes, for JK 

entry. Not for 

SK entry pt.

Spaces are allotted for students turning 4 years of age during the current year on a first come, first served 

basis as outlined below: 1. Catholic students who live in the immediate boundary of the French Immersion 

Catholic Elementary School. 2. Catholic students who live in the French Immersion boundary of the Catholic 

French Immersion school, and who have a sibling already attending the French Immersion Program at the 

school. 3. Catholic students who live in the French Immersion boundary of Catholic French Immersion School 

4. Catholic students who live outside both school boundaries

WCDSB Yes Once a family wins the lottery, all subsequent siblings in the family are guaranteed a place in the 

program if they self-identify at the time of each sibling’s registration

YCDSB Unknown Following January 25th, 2018, applications received by that date, will be prioritized as follows: 

1) Siblings of students presently in the French Immersion program… 

DPCDSB Yes In the case of an application by same-age/same-grade siblings, the parent guardian shall submit one 

application per same-age/same-grade sibling
18



How to Support FSL Families

 Sibling Policy

 Flexible Boundaries (automatic) to permit siblings to attend same 

school 

 Interim Measures:

 First Come, First Serve System

 Grandfathering
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Concluding Remarks

 Provide equitable access to programming that HCDSB families want 

and deserve

 Support FI Families and recognize the commitment they have made to 

FSL learning

 Don’t put families in a position where they have to choose between 

educational programming and faith-based learning.  HCDSB students 

deserve both

20



Thank You

21



Sibling Policy – 11-52 

 

- The Catholic Boards at Toronto, Peel and York, with exceptional density of students compared to 

Halton, have come to solutions over 8 yrs ago – why has not Halton? 

- A sibling policy is logical and sensible, ethical and most important, moral in the spirit on the 

Bible and the teachings of Jesus 

- Why are we battling each other when a sensible plan as such, keeps us stronger against the 

growing popular opinion that there should be only one, non-secular school system? 

- We are trying to keep our family united in the Catholic faith, as our previous generations both 

ere and overseas suffered aggression, stereotypes, hatred. With our non action on this issure, 

you are showing us the door and adding another nail in the coffin of the separate school system; 

namely, being a proud Catholic 

- Do Fr. Allen and Pr. Joseph, and His Eminence Bishop Crosby receive a copy of the minutes of 

this meeting?  If not they should. 
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https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-79%20Indoor%20Air%20Quality%20Investigation%20Process.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-92%20Roof%20Access%20Procedures.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/II-12%20Management%20of%20Aggressive%20Student%20Behaviours%20Within%20Our%20Schools.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/III-15%20Workplace%20Violence.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/III-16%20Workplace%20Harassment.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-04%20Complaints%20Resolution%20Process%20-%20Workplace%20Harassment%20Violence.pdf
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https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-53%20Optional%20French%20Programming.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/I-04%20Cross%20Boundary%20School%20Attendance.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/I-22%20Admission%20to%20Schools%20Elementary%20and%20Secondary.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-19%20Admission%20to%20Schools%20Elementary%20and%20Secondary.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/I-29%20School%20Boundary%20Review%20Process.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-88%20School%20Boundary%20Review%20Process.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/II-24%20Home%20to%20School%20Student%20Transportation.pdf
https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=12&cad=rja&uact=8&ved=2ahUKEwi66Yuc___hAhXUsJ4KHWgpAo8QFjALegQIAxAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F90e02&usg=AOvVaw0gfsNm4CmvXQoD6zEnjOvx
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwik55z2_v_hAhVSgK0KHekMCasQFjAAegQIABAC&url=http%3A%2F%2Fwww.edu.gov.on.ca%2Feng%2Famenagement%2Fframeworkfls.pdf&usg=AOvVaw11n36wn8glTSna5pwnvRfk
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https://can01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.edu.gov.on.ca%2Fextra%2Feng%2Fppm%2Fppm163.pdf&data=02%7C01%7CNeumanJ%40hcdsb.org%7C0f00f53655e04932c99a08d7353b2f29%7C2537ab7d25bd498aa6427c135779e6d2%7C1%7C0%7C637036400624037035&sdata=TPYMfkflmh%2B9uNpRIN86ptJ3sjKUwDxtF63%2B5FVd7Ak%3D&reserved=0
https://can01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.edu.gov.on.ca%2Fextra%2Feng%2Fppm%2Fppm163.pdf&data=02%7C01%7CNeumanJ%40hcdsb.org%7C0f00f53655e04932c99a08d7353b2f29%7C2537ab7d25bd498aa6427c135779e6d2%7C1%7C0%7C637036400624037035&sdata=TPYMfkflmh%2B9uNpRIN86ptJ3sjKUwDxtF63%2B5FVd7Ak%3D&reserved=0
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https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiViLq6j8HiAhUSWqwKHbnGBU8QFjAAegQIAxAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F90e02&usg=AOvVaw0gfsNm4CmvXQoD6zEnjOvx
https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=4&cad=rja&uact=8&ved=2ahUKEwjT1aLIj8HiAhUJbawKHU_rDm4QFjADegQIARAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F01o32&usg=AOvVaw1HIdTeCN2iTB7ZN0ceEfbw
https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiO9tnZj8HiAhUJ7qwKHXjbBTwQFjAAegQIBRAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F90b07&usg=AOvVaw1Oh34_TBBgQKWDWyFsTkbQ
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwjlp5vij8HiAhVCjK0KHRCgCvIQFjACegQIAhAC&url=http%3A%2F%2Fwww.edu.gov.on.ca%2Feng%2Fdocument%2Fpolicy%2Fos%2Fonschools_2017e.pdf&usg=AOvVaw2CEANEstsOq468At2z-twJ
https://can01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.edu.gov.on.ca%2Fextra%2Feng%2Fppm%2Fppm163.pdf&data=02%7C01%7CNeumanJ%40hcdsb.org%7C0f00f53655e04932c99a08d7353b2f29%7C2537ab7d25bd498aa6427c135779e6d2%7C1%7C0%7C637036400624037035&sdata=TPYMfkflmh%2B9uNpRIN86ptJ3sjKUwDxtF63%2B5FVd7Ak%3D&reserved=0
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https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-04%20Complaints%20Resolution%20Process%20-%20Workplace%20Harassment%20Violence.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/III-05%20Employee%20Assault.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/II-39%20Progressive%20Discipline%20and%20Safety%20In%20Schools.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-44%20Progressive%20Discipline%20and%20Safety%20in%20Schools.pdf
https://www.ontario.ca/laws/statute/s09023
https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwits-OqoKvkAhXMmeAKHZtSCNAQFjAAegQIAhAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F90e02&usg=AOvVaw0gfsNm4CmvXQoD6zEnjOvx
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwituZO1oKvkAhVoUd8KHeULCkUQFjACegQIAxAC&url=http%3A%2F%2Fwww.ontla.on.ca%2Flibrary%2Frepository%2Fmon%2Font%2Fed%2F2000%2Fconduct.pdf&usg=AOvVaw2EYf2WHH7HZK5l7DOmQO0M
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https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-04%20Complaints%20Resolution%20Process%20-%20Workplace%20Harassment%20Violence.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/I-36%20Trustee%20Code%20of%20Conduct.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/I-43%20Use%20of%20Technology%20and%20Digital%20Citizenship.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-62%20Use%20of%20Technology%20and%20Digital%20Citizenship.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/II-39%20Progressive%20Discipline%20and%20Safety%20In%20Schools.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/II-39%20Progressive%20Discipline%20and%20Safety%20In%20Schools.pdf
https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-44%20Progressive%20Discipline%20and%20Safety%20in%20Schools.pdf
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https://www.ontario.ca/laws/statute/90h19
https://www.ontario.ca/laws/statute/s09023
https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiWq9-z45TkAhVDqp4KHcoTC9wQFjAAegQIAhAB&url=https%3A%2F%2Fwww.ontario.ca%2Flaws%2Fstatute%2F90e02&usg=AOvVaw0gfsNm4CmvXQoD6zEnjOvx
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=2ahUKEwjy2ZfO45TkAhVSsZ4KHQkpB4EQFjACegQIBRAC&url=http%3A%2F%2Fwww.ontla.on.ca%2Flibrary%2Frepository%2Fmon%2Font%2Fed%2F2000%2Fconduct.pdf&usg=AOvVaw2EYf2WHH7HZK5l7DOmQO0M
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https://www.hcdsb.org/Board/Policies/PoliciesProcedures/VI-04%20Complaints%20Resolution%20Process%20-%20Workplace%20Harassment%20Violence.pdf
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Satisfaction with AP and IB programming at the HCDSB: Students and parents 

70



 

 

1) Interest in Accelerated programming at the HCDSB: Parents only 

2) Interest in attending “regional type classes”: Students and parents  
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3) Cluster-Grouping Classrooms: Overview of literature  
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https://www.search-institute.org/new-research-report/
https://www.search-institute.org/new-research-report/


 

 

References 

 

 

 

 

5) 

 

6) 

 

 

 

9) 

 

10) 

 

 

  

74

https://doi.org/10.1177%2F1932202X12451439
https://files.eric.ed.gov/fulltext/EJ777784.pdf
http://dx.doi.org/10.1098/rstb.2014.0114
http://www.search-institute.org/wp-content/uploads/2018/06/2018-Scales-Pekel-Remember-the-relationships.pdf
http://www.search-institute.org/wp-content/uploads/2018/06/2018-Scales-Pekel-Remember-the-relationships.pdf
https://digitalcommons.liberty.edu/doctoral/337


 

 

AREA Grade 5 Grade 6 Grade 7 Grade 8 Total 

Oakville 22 21 15 9 67 

Burlington 3 5 7 8 23 

Halton Hills 
 

3 2 1 6 

Milton 5 13 5 9 32 

Grand Total 30 42 29 27 128 
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https://elem.hcdsb.org/stscholastica
https://elem.hcdsb.org/stmark
http://www.gobluego.ca/
http://www.werbr.ca
http://ntdm.hcdsb.org/
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Regular Board Meeting   Staff Report 

2018-19 Parent Satisfaction Survey Results Item 10.4 

Tuesday, September 17, 2019 

Alignment to Strategic Plan 
This report is linked to our strategic priority of Foundational Elements: Optimizing organizational 
effectiveness. 

Purpose 
The purpose of this report is to share the annual results of the Parent Satisfaction Survey, which 
was available online to our parent community from July 9th to 30th, 2019. Parents were notified of the 
survey through two email notifications; the survey was also promoted on school websites and 
through the board social media accounts.  

Background Information 
At the Regular Board Meeting held on October 6, 2016, the Board of Trustees approved motion 
#115/15 to conduct a survey of all parents as to the satisfaction with school programming. 

Whereas, trustees look to build a comprehensive process for parental feedback; and  
Whereas, many of our schools are in population flux; and 
Whereas, trustees want to better understand the programming needs of our community; 

BE IT RESOLVED, that the HCDSB digitally survey all families by January 21, 2016, with 
particular emphasis on the quality of programming at their school, and that it be approved by 
the Char of the Board; and that the HCDSB’s digital survey specifically ask if they have 
considered leaving the Catholic school system, with follow up questions as to why; and that 
the HDSB complete a year end survey to all families on an annual basis. 

Research and Development Services created a survey to address this motion, specifically asking 
parents whether or not they had considered leaving the Board in the previous 6 months, and if so, what 
where their primary reasons for the consideration.  
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Conclusion 
A total of 3,230 parents completed the survey, an estimated response rate of 14.1%. The majority of 
respondents were satisfied with the programming options available at the board, with 9.2% of 
respondents indicating they were either leaving (1.6%) or had considered transferring their child to 
another school in the past 6 months (7.6%). The primary reasons for leaving or considering leaving 
were related to dissatisfaction with programs or services available at the board (69% of respondents). 
For those that were leaving or considering leaving for reasons unrelated to programming, the main 
reasons identified were school administration (49%), school environment/school climate (40%) and 
bullying (26%).  

Report Prepared by: Zoe Walters 
Researcher 

Report Submitted by:  Laura Keating 
Acting Chief Research Officer 

Report Approved by: Pat Daly 
Director of Education and Secretary of the Board 
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This report summarizes survey feedback provided by the Halton Catholic District School Board (HCDSB) 
parent community regarding retention rates and overall engagement and satisfaction with current 
programming. All parents with children attending the HCDSB were eligible and invited to participate. All 
responses have been grouped and discussed below to summarize respondents’ opinions. 

Participants were asked through an email invitation to provide feedback on the online survey between Tuesday 
July 9th and Tuesday July 30th, 2019. In total, 3,230 complete survey responses were received, a response 
rate of 14.1%. Note that the response rate is an estimate, based on the number of families within the board 
for the 2018/19 school year (n=22,921). In addition, due to rounding, totals may not sum to 100 percent. 

I. Demographics

Elementary versus Secondary school responses (n = 3,230) 

The majority of respondents (71%; n = 2284) had children in Elementary school, while twenty-nine percent 
(n = 946) had children in Secondary school. 

Table 1: Family of Schools (n = 3,230) 

Answer % Count 
Assumption 10% 313 

Bishop P.F. Reding 12% 394 

Christ the King 10% 333 

Corpus Christi 10% 309 

Holy Trinity 10% 335 

Jean Vanier 15% 486 

Notre Dame 9% 284 

St. Ignatius of Loyola 16% 517 

St. Thomas Aquinas 8% 256 

Thomas Merton 0% 3 

Total 100% 3,230 

The chart above displays which Family of Schools the respondents’ children belong to. 

Table 2: French program status of respondents’ children: Elementary only (n = 2,284) 
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Answer % Count 

None (JK to Grade 3) 50% 1137 
Core (mandatory French programming for 

Grades 4-9) 
34% 766 

Early French Immersion (optional program with 
limited enrolment, beginning in Grade 1) 

6% 134 

Extended French program (optional program 
with limited enrolment, beginning in Grade 5) 

8% 180 

I don't know 2% 41 

Prefer not to answer 1% 26 

Total 100% 2,284 

 

Respondents whose child is in Elementary school were asked to select their child’s French program. The 
chart above displays the number and percentage of respondents who selected each response option.  

 

Table 3: Current program of respondents’ children: Secondary only (n = 946) 

Answer % Count 

Academic 64% 601 

Applied 11% 104 

International Baccalaureate (IB) 4% 35 

Advanced Placement (AP) 11% 100 

Extended French 4% 37 

Other. Please specify: 3% 31 

I don't know 2% 18 

Prefer not to answer 2% 20 

Total 100% 946 
 

Respondents who had a child in Secondary school were asked to select their child’s current program. The 
chart above displays the number and percentage of respondents who selected each response option. The 
majority of respondents (64%; n = 601) indicated that their child was in the Academic stream. For those who 
selected ‘Other’, their responses can be found in Appendix A.  

 

 

 

Table 4: Individualized Education Plan (IEP) status of children: All respondents (n = 3,230) 
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Answer % Count 

Yes 14% 466 

No 75% 2418 

I don't know 9% 281 

Prefer not to answer 2% 65 

Total 100% 3230 

 

Respondents were asked to indicate if their child has an Individualized Education Plan (IEP), which is a plan 
developed for children who have been placed in a special education program. Fourteen percent of 
respondents indicated their child did have an IEP; the majority of respondents (75%; n = 2,418) said that 
their child does not have an IEP. 

 

Figure 1: Exceptionalities of respondents’ children: Students with IEPs only (n = 466) 

 

Respondents who indicated that their child has an IEP were asked to select the exceptionalities that applied 
to their child. The graph above displays the percentage of respondents who selected each exceptionality. 
Behaviour (33%; n = 155) and Communication – Learning Disability (29%; n = 135) were the two most 
common exceptionalities. For those who selected ‘Other’ (8%; n = 37), responses are listed in Appendix B.  

  

 

 

Figure 2: IPRC placement options of respondents’ children: Students with IEPs only (n = 466) 
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Respondents who had a child with an IEP were asked to indicate their child’s current IPRC placement option. 
The majority of respondents (57%; n = 267) selected ‘A regular class with indirect support’.  
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II. Satisfaction 

Figure 3: How likely respondents would be to recommend their child’s school to a friend, 
neighbour, or family member (n = 3,172) 

 

The majority of respondents (73%; n = 2,308) indicated that they would be likely or very likely to recommend 
their child’s school to a friend, neighbor, or family member while 14% (n = 422) said they would be unlikely 
or very unlikely to recommend their child’s school.   

Figure 4:  Respondents’ agreement or disagreement that, overall, they are happy with the 
programming options for their child at the HCDSB (n = 3,171)  

 

The majority of respondents (64%; n = 2,030) either agreed or strongly agreed that they are happy with 
current programming options for their child while 18% (n = 568) either disagreed or strongly disagreed.  
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Figure 5: Respondents’ agreement or disagreement that their child’s current program 
placement meets their academic needs (n = 3,152)  

 

The majority of respondents (65%; n = 2,059) either agreed or strongly agreed that their child’s current 
program placement meets their academic needs. Seventeen percent of respondents (n = 533) either 
disagreed or strongly disagreed.  
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III. Retention 

Figure 6: Respondents’ plans for their child in the Fall (n = 3,143)  

 

The majority of respondents (89%; n = 2,792) indicated that their child will remain at the HCDSB for the 
2019-20 school year. Less than 2 percent (1.6%; n = 51) said that their child will be leaving the HCDSB for 
the 2019-20 school year; 7.6% of respondents (n = 239) have considered leaving the HCDSB in the past six 
months.  

The following data represents only respondents who indicated that they are leaving or have 
considered leaving the HCDSB for the 2019-20 school year (n=290)  

Figure 7: Respondents who are moving or have considered moving their child out of the 
HCDSB in the past six months (n = 218) 
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The majority of respondents (95%; n = 208) indicated that their child is or may be leaving the HCDSB to go 
to another board or independent school in Halton. Ten respondents (5%) are leaving because they are moving 
out of Halton.  

Figure 8: The main reason(s) respondents are leaving or have considered leaving the 
HCDSB in the past six months (n = 204; respondents were able to select all that apply so the 
bars below exceed 100%) 

 

More than half of respondents (58%; n = 119) indicated that they are leaving or have considered leaving the 
HCDSB due to dissatisfaction with a program or service that is offered at the HCDSB. Eleven percent of 
respondents (n = 22) indicated that they are/may be moving their child to attend a track/program not 
available at the HCDSB. Forty percent of respondents (n = 81) stated that their consideration/decision is due 
to other reasons not related to programming.   

Figure 9: Summary of the programs or services respondents were dissatisfied with (n = 109) 
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Of the provided programs/services, the most selected response was ‘Special Education programs/services 
(All grades)’ (19%; n = 21). More than half of respondents (55%; n = 60) selected ‘Other’. Of those, 57 
specified the program/service; their answers are provided in Appendix C.  

Parents who considered leaving the HCDSB to attend a track/program not available at the HCDSB (n = 20) 
indicated they were seeking mostly enhanced French options. The complete list of answers to this question 
are provided in Appendix D. 

Figure 10: Summary of the reasons respondents considered leaving the board, where 
programming was not the primary concern (n = 80; respondents were able to select up to four 
reasons so the bars below exceed 100%) 

 

The respondents who said they were considering moving their child to a different school in Halton for reasons 
unrelated to programming were asked to select up to four reason(s) for their consideration/decision. The 
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top reasons were: Administration – School (e.g., Principals, Vice Principals) (49%; n = 39); School 
environment (e.g., school culture/climate) (40%; n = 32); Bullying (29%; n = 23); School staff – teaching 
(26%; n = 21). Fourteen percent (n = 11) of respondents selected ‘Other’; their answers are provided in 
Appendix E.  

Appendix A: Details for respondents who selected “Other” for Current Program: 
Secondary Only (Table 3) 

& Academic 

Academic and applied 

Academic and Applied (2 children) 

Academic and applied mix 

Academic and Extended French 

Academic, AP, Extended French 

Accommodated 

Advanced placement, Extended French, academic and Specialist High Skills Major 

And academic 

Both academic and applied 

Both AP & Extended French 

College 

With extended French 

Life skills (n=2) 

Locally developed (n=4) 

mix of Academic and AP 

mix AP Academic 

Mix academic and applied 

Mixed (grade 9) 

Mixed college/university courses 

Mostly academic a couple applied 

Pathways to independance 

some academic some applied 

Special Needs classes 
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special education 

Special Ed 

 

Appendix B: Details for respondents who selected “Other” for their child’s 
exceptionalities (Figure 1)  

Expressive speech delay 

Not yet identified 

She process information slower than regular kids 

FASD, learning disability. 

it is the ADHD-I - related to short-term memory and auditory 

Poor fine motor skills 

FASD 

Distractedness 

Anxiety 

Social anxieties 

processing information 

Speech delay 

Some executive function deficit 

Censory Audio Processing Sydrom (CAPS) 

ADD, non- hyperactive 

Auditory learning 

Multiple - Multiple Exceptionalities 

Fine motor delay 

Attention Deficit 

Developmental cognitive delay 

written expression and fine motor 

Non Identified 

Anxiety 

No LD identified through assessment just slower to learn and needs tech support 

146



13 
 

Auditory processing disorder 

Math 

Reading and writing 

Gross and fine motor delays. 

Gross and fine motor delays, 

None 

short term memory 

Social anxieties 

Speech and language 

Not sure yet just starting testing 

Undiagnosed language and learning 

Unidentified IEP. 
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Appendix C:  Details for respondents who selected “Other” in response to dissatisfaction 
with current program (Figure 9)   

Academic 

Academic and applied mix 

Academic quality of XXX 

arts programming 

Before and After Care Program Availability/Quality 

commitment level of grade 3 English teacher 

curriculum 

diversity of programs offered - eg High Performance Program(Dufferin/Peel board offers) also the 
Writing(grammer) and some Math skills appear to be a an issue for students ent3ering grade 9. We are 
hearing from many parents that their children are not adequetly preparred for High School level math. 
English students are negatively affected by having the EFI program at XXX. The school is too crowded 
now 

Extremely low average level in all classes that do not prepare our kids to enter universities. 

frequency of supply teachers and lack of continuity that would not be tolerated in a non-unionized 
environment. Use of sick time by teachers as extra vacation time for Christmas shopping. Teachers’ 
children in the same school. 

General lack of standards 

Gifted in high school, I don’t think her needs were met at XXX 

Guidance office has to be more welcoming for students- they should  feel they can drop in anytime and 
not make an appointment.  Also I wasn’t impressed with the principal very unprofessional but now she 
has left so I’m hoping they’ll be a good change 

I consider the level very low 

I disagree with publicly funded religious education 

I found that the public school offers more of a range of programs. If you are not into sports XXX does 
not seem like the best choice. Classes offered have been cancelled due to "lack of interest" but they 
have not been properly promoted in my opinion. 
I’m disappointed I’m the level of engagement of the teaching staff.  They teach the bare minimum 
curriculum and there are so many absences of teachers, buyouts etc..  Out kids need to compete on a 
global level and out public system is falling behind. Sadly, the union environment rewards tenure over 
merit and our kids our suffering. 

Lack of administrative leadership 

Lack of career focused education, and social activities. This is the only school I've ever heard of that  
does not have regular dances  and talent nights for the students. Shameful 
Lack of teacher feedback to students which does not give them the opportunity to learn from their 
mistakes. 
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Loss of EF 

My child left the IB program and then was unable to continue with her extended French program. 

My sons IEP is routinely ignored and he got almost no support from the SERT. Through experience with 
my daughter, the teachers at XXX are totally disengaged and are not creating a supportive environment.  
I did not think that my son would succeed there. 

No more split grades! My children have been in splits every year. Lower teacher student ratio. 

Not challenging work, Teachers extremely stale and been at XXX too long-especially in senior level-don't 
have desire to teach or lead academically or athletically at all. Couldn't care less, just there for the 
paycheck. 

not enough art and music 

Not enough hands on skilled trades. Especially when the demand is the greatest in this country and 
around the world photography doesn’t  cut it. XXX has building construction, marching, electrical and 
more. Not enough support at guidance or even through Pathways. I had to research everything myself 
and do Everton my own to have child ready and guide his courses. XXX skilled trades Counsellor was 
exceptional and has been helping me for the last 2 semesters since ours are either over loaded or dis 
interested in guiding kids into the trades. 

Not enough preparation for High School in her Grade 8 Science, Math and English classes. 

Perceived lower educational standards 

Politics, Hyper Inclusiveness, Social Studies Focus and Large Class Sizes 

Possible school closure and the suggested school to be merged into was too far to walk so we were 
considering the public school board elementary school in the area 

Principal 

Principal and office staff. 

Principal and some teachers at XXX are inattentive.  I have had to call the school on several occasions 
for basic safety concerns; therefore, I have taken education concerns into my own hands as they can’t 
even meet bare minimums. 

Programs available, teachers, principal 

psychoeducational assessment 

Quality of teaching has been very spotty. Discussions with principal about concerns with current teacher 
have been taken lightly with no improvement. Aren't principals responsible for coaching teachers who are 
ineffective? It did not appear so even after several concrete examples of incompetence. Very 
disappointing. We are also very dissatisfied with communication from trustees regarding recent changes 
to Ontario education that the Ford government announced this year. I feel like trustees did give parents 
reassurance on what to expect in the fall nor was there any push back on the government about these 
changes. I received more information from HDSB. Very disappointing. f 
Reg school program. I dislike the split class for higher grade. It is extremely important for grade 7 and 8 
student. Especially the school have enough students in each grade! 

Regular classroom placement is not academically engaging or challenging 
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XXX way to organize classes: my child was on a split class last year and spent half of the year on hallway 
or other classes as teachers were focusing on the gr 8 including trips 
XXX has not prepared my child for high school. The school has become too big due to french immersion.  
I feel that the french immersion kids should have their own school. 
XXX schools, along with the other Catholic Schools in Halton, continue to decline in Fraser institute 
school rankings, year after year. Concerns about the safety of our children are very slow and inefficiently 
dealt with. It seems like the aggressive student is more protected than the victim. Not sure what is 
taught in school as we receive no information or feedback at home, until the year end. We are not sure 
what our kids study in school on a monthly basis. 

Staff 

Substandard Teachers and Leadership 

Survey is not relevantscolls listed are limited. My daughter attentes XXX school in XXX anc changing 
school because she spent two years in portables instead of the school. Her grade is barely allowed in 
the school. Teachers are also not professional and observed racisim in the school. This year she will 
attend grade 9th at XXX 
Teachers are not instructing and guiding students.  Instead, assignments are given out, never marked 
and student doesn’t receive feedback prior to another assignments being or test taking place.  
Culminating tasks and exams are taking place I. The last three weeks of a semester.  These account for. 
The majority of the students’ grades.  Again, lack of parental communication in regards to students ‘ 
progress and achievement. Very disappointed with the lack of engagement, interest, motivation and 
encouragement for students’ success.  The number of days in which the students are encouraged to 
‘buy out’ and the interruption to the school day for EQAO and the Literacy tests is ridiculous.  The 
cafeteria and Gymnasium should be used to host the Grade 9 and 10 students.  Further exam should be 
consisted for the elite school.   Too much confusion and lack of teaching in the days where Grade 9 and 
10 students were to attend classes yet there were exams for the Grade 11 and 12.  Further. teachers 
are pulled too frequently from classes to attend sports, fundraising, SoCal events rather than actually 
teaching their courses.  The secondary program is not focussed on the consistency, feedback, and 
instruction that students require. 
The curriculum is sub-standard, the teaching is sub-standard, the significant growth/increased size of  of 
the school body due to amalgamation 

The school atompsphere at XXX 

The teacher (principal/support staff) population at XXX, for the majority, seem really dissatisfied and 
disinterested in the children and the futures of the children that attend this school 
There is no support for either of my children. Teachers are not interested in helping, they literally run out 
of the school when the bell rings. 

There is not enough experiential learning and arts related programming at my child’s school 

Too much focus on religion and child is loosing interest in school. I find the teachers not focused on the 
individual child and really do not care for boys in particular. Because my son was not in the extended 
french program with more academic kids I feel he was with children with learning disabilities and 
behavioural issues and his academics were negatively effected. 

Vague information regarding school renovation 

Very bad time management: teachers are not returning kids works for months, don't provide feedback 
because busy with the other part of the split class; kids working half of their school year in the hallway or 
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assigned to other classes for same reason: teachers are unable to allocate adequate time to cover 
properly the curriculum. Was really necessary all covering gr7-8 split classes teachers to go to Quebec 
trip and have AGAIN gr7 spread over multiple classes to spend poor quality education time?did the 
principal know that gr7 students number was bigger than gr8 and need more attention? 

Very dissatisfied with our schools current principal 

was not happy with attention to detail specifically in the math education.  poor wellness and health 
decisions by the school (pizza days, popsicle fundraisers.  Poor after school sports programs. 
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Appendix D: Details for parents who considered leaving the HCDSB to attend a track or 
program not available in their child’s school  

Additional services available 

Any program. School only had 5 grade 2 girls this year! 

area independent schools, but have not made final decisions 

Due to low number in school, I feel my children are missing 

Early French Immersion 

French Immersion 

French Immersion 

French immersion beginning in grade 2 

French Immersion is not a lottery system at HDSB 

French Immersion is not a lottery system; it's guaranteed! 

French Immersion programm 

French in the lower grades 

French pre grade 3 

Halton Public, they offer more EFI options. 

I'd like to have more advanced program for my child. 

Secondary Gifted 

Sports / Health focus 

To attend a French program that starts prior to grade 4 

Track and field 

Trade related 
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Appendix E: Details for respondents who selected “Other” in response to considering 
leaving the board for reasons not related to programming or services (Figure 10)  

introduce other culture's 

No focus on LGTBQ education, promotion of archaic views 

Not enough girl students in her grade. Only 5 in whole schoo 

Poor outside space, lack of supervision on playground 

Possibility of uniforms 

Principle XXX is by far the worse principle 

Proximity to HDSB high school 

School is waaay tooo small. Friend options are limited. 

Staff dishonest, making up facts, labelling, favouring kids. 

victim blaming by teacher who sides with bully 

want more diversity and inclusivity 
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https://dianesweeney.com/getting-started-with-student-centered-coaching/
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1 Student-Centered Coaching; The Moves. Diane Sweeney & Leanna S. Harris. Corwin: A Sage Company, California, 
2017. p. 2 
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